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ABSTRACT
Algofaili, Sulaiman Rashed. Ph.D. The University of Memphis. May 2019. A Study of
Saudi Teachers’ and Students’ Attitudes Towards the Use of ESP at a Saudi Military
Academy. Major Professor: Teresa Dalle, Ph.D.
English for Specific Purposes (ESP) classes address the specific professional and
technical fields of students learning English and attempt to use appropriate materials and
approaches to do so. At the King Abdulaziz Military Academy (KAMA) in Saudi Arabia,
ESP classes prepare students for military careers. However, officers who graduate from
KAMA notice that their level of English is lower than that required to command nonArabic speakers, and they struggle in communicating with others in English. The reason
behind the students’ low competence at KAMA is still not clear but could result from the
choice of approaches or texts used in the ESP classes. This study aims at investigating
KAMA students’ and teachers’ attitudes toward the effectiveness of the current textbooks
and teaching methods used in ESP classes. More specifically, it aims at exploring the role
of teachers in designing, selecting, and adding to the courses they teach. It also aims at
exploring the teaching methods employed in the classes and what factors have led to the
teachers’ choices. From another perspective, this study identifies a number of class
activities and tasks perceived by students as most helpful and valuable in learning
English for military purposes.
Four research questions guide the current study and specifically address the issue
of teacher perceptions of the class approaches and materials and student perceptions of
most effective practices. The study utilizes a mixed methods approach; the population of
this study was 109 students in their second/third year of study at KAMA in 2018.
Questionnaires and semi-structured interviews indicate that all four language skills are
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crucially important in learning English. Also, results of the study reveal that the textbook
is helpful to some extent. The students’ questionnaires suggest a need for improvement in
terms of the physical contact with students, teaching materials, and practical in-class
activities and tasks that meet student needs. The teachers’ data show an intense use of
teacher-centered approach. The data indicate major challenges confronted by teachers
that may negatively impact the process of teaching English for military students. The
study suggests that teachers need to be aware of their students’ needs in terms of the
teaching methods and tasks. In order to make this program more successful,
administrators also need to support teachers by providing them with beneficial ESP
teaching programs to overcome the problematic issues associated with teaching military
students.
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Chapter One
Introduction
With no doubt, English is no longer a language that one can choose whether to
learn or to ignore. Recent research assures that English is still used as a lingua franca in
contemporary society. Due to the colonization period and the economic and power
strength of the United States, English has become the most spoken language in the world.
It is currently the third widely used language throughout the entire world. Although
learning a new language is a highly complex phenomenon, English –for its increasing
spread– has attracted approximately 1.5 billion learners. Hence, it is considered as the
most studied second language (L2) among learners around the world (Simon & Charles,
2018). In many countries, English is no more than a subject to be taught to fulfill the
school requirements or to pass a standardized test. It is learned in favor of finding a future
job or dealing with the world in a more professional way. English now dominates not
only business but also international politics and culture, which makes it the most
commonly spoken and accepted language among world communities.
English teaching programs have been gradually gaining attention in the entire
world since English language is nowadays connected to the world’s economy and
sciences. The language also has a great role to play in the development of technology. As
a result, it is now being taught in various institutions in the world and an increasing
number of students wish to learn that language for different reasons. General English has
been offered from preschool levels to very advanced university levels around the world to
master learners’ communicative and linguistic competences. Research in general English
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never stops investigating the development of learners’ linguistic proficiencies in order to
enhance learners’ effective communicative skills in English.
Developments in the field of business, technology, and science have led to the
demand of learning English by a specific group of learners for a particular purpose, such
as medicine, business, or aviation, also known as English for specific purposes (ESP).
People from massive countries and diverse cultures continue to learn English to reach
their different goals (Kramsch, 2001), and, consequently, the field of ESP has rapidly
developed to gain an important role in English language teaching research. The term ESP
arose in the 1960s after researchers became convinced that teaching general English was
not adequate to meet learner’s or employers’ needs. Since then, research of ESP has been
hastily growing to meet learners’ needs for learning English especially in English as a
second language (ESL) or English as a foreign language (EFL) contexts around the world
where English is hardly used in daily life. ESP became an open gate for English learners
to access information related to the content of their fields. In other words, information
concerning economy, sciences, aviation, and policy is easily accessible in English as it
became a resource of communication all over the world.
Saudi Arabia has experienced the same need for English, and it plays an
influential role in the development of science, economics, culture, technology, and
international relationship that is taking place within the entire country. English first came
to Saudi Arabia after the discovery of the world’s second biggest oil depository in the
early 1930s. This movement has had a great impact on the Saudi development and
modernization that provoked a rapid socioeconomic change. The Oil industry created a
strategic partnership as well as strong political ties with the US in order to help develop
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this sector. Karmani (2005) comments on the political and economic situation in the Gulf
area as “a fertile environment for the expansion of English” (p. 83). Therefore, the
demand for teaching and learning English for Specific Purposes in Saudi Arabia is rising
not only for academic but also for job purposes, especially as Saudi Arabia is currently
applying its policy of “Saudization” that mandates businesses to employ a certain
percentage of Saudi citizens. That reinforces the demand for Saudi employees to reach an
adequate level of English to fulfill their recent and future work duties in a professional
manner.
ESP and its Types
Teaching ESP is a very broad topic that has been controversial among scholars
concerning its meaning. Some researchers simply describe ESP as the study of English
for a specific reason, whereas others define it as the process of teaching English for
vocational or professional reasons with the purposes of using English in business or
tourism. Richards & Schmidt (2013, p. 198) define ESP as “the role of English in a
language course or program of instruction in which the content and aims of the course are
fixed by the specific needs of a particular group of learners.” Hutchinson and Waters
(1987) precisely define ESP as an approach to language teaching in which all decisions of
content and method are based on the learners’ reasons for learning. Recently, valuable
research in ESP has addressed issues relating to the specific needs of specific students’
(Hadley, 2006; Cameron, 2008; Brown, 2016).
Although the literature on ESP has provided several different definitions of ESP,
the common focus of all of them is on how students will be able to achieve linguistic
competence in a specific context, which is a practical goal of ESP within the study of
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applied linguistics. Apparently, there are various types of ESP that address specific
learner needs and target communities (Belcher, 2009). According to Dudley-Evans and
St. John (1998), the two basic divisions of ESP are English for Academic Purposes
(EAP), which includes academic study needs, and English for Occupational Purposes
(EOP), which includes work-related needs. EAP is basically taught to students who must
use English at school and other educational institutions. This category covers English for
Science and Technology, English for Medicine and Health Sciences, English for Law and
Administration, and English for Business and Economics. On the other side, EOP
courses are dependent on whether learners are learning the language before, during, or
after the time they are being trained in their professions. EOP includes English for
Professional Purposes, which has two sub-fields: Medicine and Business, and English for
Vocational Purposes that includes Pre-vocational English that is related to the skills for
finding a job or doing an interview; and Vocational English which is associated with the
language for specific jobs or careers.
Hutchinson and Waters (1987) consider ESP as an area of second/foreign
language learning that is considered as a main aspect of (ELT). More precisely, they
categorize ESP slightly differently based on professional domain: English for Science
and Technology (EST), English for Business and Economy (EBE), and English for the
Social Sciences (ESS). Each course has subfields based on whether English is needed for
academic study or work training. It is worth mentioning that over the years, a plethora of
ESP subfields has been started, which indicates how the field has evolved and branched
out. These subfields include, but are not limited to, English for Vocational Purposes,
English for Business Communication, English for Sociocultural Purposes, English for
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Medical Purposes, and Electronic Business English. The increasing diversity of these
subfields shows no sign of slowing down, as Brunton (2009) affirms that “ESP is today
more vibrant than ever with a bewildering number of terms created to fit the increasing
range of occupations that have taken shelter under the ESP umbrella” (p. 22).
Statement of the Problem
The English language at King Abdulaziz Military Academy (henceforth, KAMA)
is taught through an American curriculum, which is designed for international students
throughout the globe. Unfortunately, administrators and teachers at KAMA are
dissatisfied with the students’ achievements at the time of graduation. Students are unable
to effectively communicate with others in English where they essentially need it in their
future careers. Saudi officers could be involved in training courses by English native
speakers where they need a wide range of language skills. This need may include the
ability to understand spoken language from training staff or the ability to sustain a
conversation with non-Arabic speakers. Such involvements absolutely require a wide
range of military vocabulary and language patterns. Officers who graduate from KAMA
notice that their level of English is lower than that required to command in their fields
with non-Arabic speakers, and they struggle in communicating with others in English,
which explains why they usually have a desire to take English courses after they
graduate. Several research studies have discussed Arab students’ low competence in
English. Qaddomi (2013) concluded that cadets at Al Istiqlal university in Palestine have
apparent weaknesses in their listening and speaking skills. At another site, Alhuqbani
(2009) found that Saudi police officers are motivated to learn English, but their
competence is still below average.
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The reason behind students’ low competence at KAMA is still not clear and could
result from different reasons, such as the students’ prior education. More clearly, students
joining the Saudi army are high school students who have spent at least six years of
English learning in either public schools, private schools, or international schools. They
study general English besides other subjects such as physics, math, and religious studies.
All these other subjects are taught in Arabic. Their English learning usually relies on rote
memorizing that is common in Saudi classrooms (Hawting, 2005). Another reason might
be the inappropriateness of their current curriculum. Goonetilleke (1989) strongly
suggested that no foreign textbook completely suits learners in the local situations. The
effectiveness of the current textbook to the Saudi students at KAMA remains
questionable. Additionally, as teachers have no well-planned ESP training courses, they
might be not familiar with teaching ESP as well as lack knowledge of this field. In order
to determine the effectiveness of the current English program at KAMA, an empirical
research should be undertaken to contribute in improving the current ESP program.
Purpose of the Study
In the Saudi context, English now is not studied for its own, but rather for
communicating with others and, in an ESP class, for use in specific professional and
technical fields (Hutchinson and Waters 1987; Basturkmen 2006; Cheng 2011). As a
result, it is crucially necessary for teachers to understand the needs of a particular ESP
group, which is a step towards motivating them to learn (Basturkmen 2006). Also,
teachers can contribute to language program development when they actively interact and
collaborate with decision makers (Farrell, 2007; Norris, 2006; Brown, 1995). Effective
and useful ESP classes are those that would encompass the adequate strategies and
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methods that suit students and then provide a better learning atmosphere accordingly.
The purpose of this study is to investigate the attitudes of both teachers and
students toward the use of ESP at KAMA in Riyadh, Saudi Arabia. The current course
has existed for decades and undergone numerous changes; however, none of the changes
were done according to the perspectives of those invested in the program. That is, neither
teachers nor students provided input into those changes. This study hopes to involve
useful information about methods and strategies that support teachers who work with
students at KAMA. This study will present ESP methods preferred by students, which
could contribute to understanding students’ needs and then develop the existing ESP
program at this military academy. The general aim of this study is to make this course
more enjoyable and motivating to teach and learn a foreign language. Based on the
results of this research, recommendations for stakeholders will be provided to improve
students’ achievement based on their views about the textbook, current teaching methods,
and in-class activities that will enhance their learning. To meet this primary purpose, four
research questions were designed to guide this study.
Research Questions
This study aims to investigate the Saudi students’ and teachers’ attitudes towards
the use of ESP at the Saudi Military Academy. The following questions will be
addressed:
1. How do Saudi students assess the current ESP textbook and classes at
KAMA?
2. Which classroom techniques commonly used in ESP do students identify as
most helpful and encouraging in learning English for military purposes?
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3. What is the teachers’ familiarity with ESP teaching and the goals of the
program offered by KAMA?
4. What are the teachers’ perceptions of the required English textbook designed
for military students?
Research Context
The current study takes place at a military academy in Saudi Arabia, KAMA,
which is an educational and military institution, located in the province of Riyadh,
governed by the Saudi Ministry of Defense (MoD), unlike most the other Saudi
educational institutions that are supervised by the Saudi Ministry of Education (MoE).
KAMA was founded in 1955 as the first military college established in Saudi Arabia. The
primary goal of this academy is to offer the suitable military training to cadets. It aims to
provide students with skills that they need to function well throughout their future
military careers.
Each year, this academy grants admission to approximately 500 students who
recently graduated from high school, usually, aging from 19-22 years old. KAMA
accepts only male students and provides them with the appropriate training to serve in the
army sector. Once the student joins the academy, he enjoys many benefits, including lifetime job upon graduation, financial benefits while in college and later in-service, free
education and health coverage in wide spread MoD hospitals. In order to be eligible for
admission, high school students must meet specific requirements. This includes being
Saudi citizens, having high GPA, and being physically fit to serve in the army. Accepted
students come from different parts of the country to serve in the Saudi army;
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nevertheless, a few come from other different countries such as Jordan, Egypt, Kuwait,
and UAE within a partnership program among such countries.
As an institution, KAMA provides both heavy military training and different
science and art subjects through its three-year program. Upon finishing, cadets are
granted a bachelor’s degree in military sciences as well as a rank of lieutenant. Beside
other military departments that offer military subjects, the academy has four civilian
departments, namely, department of languages, department of Islamic studies, department
of administration and humanities, and department of natural sciences. These departments
teach numerous subjects such as English, law, economy, and religious studies. English is
taught for three hours per week through the whole three years by Saudi teachers who hold
bachelor’s, Master’s, or Ph.D. degree in English. As a subject, it is taught through the
American Language Course (ALC) syllabus that is designed by the Defense Language
Institute English Language Center (DLIELC) in San Antonio, Texas. The syllabus is an
integrated curriculum that encompasses a comprehensive set of books from different
levels of language proficiency.
In KAMA, English textbooks from level three to level eight are taught in the
entire three years (i.e. a book in each semester). Each book contains the following: four
new units, one review section, one homework section, and one evaluation section. Topics
and exercises within the textbook are related to the military life. The curriculum is
offered in normal classrooms equipped with TV screens and white boards. There are also
labs that are offered to all departments to use. As the program entirely funded by the
Saudi government, all textbooks are provided for students, at the beginning of each
semester, at no cost.
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Significance of the Study
It is worth noting that English is highly needed by the Saudi military staff for
effective inter-operability where military from different countries are working together in
Saudi Arabia. The primary goal of this study is to explore the teachers’ attitudes towards
the current ESP program offered by KAMA. As no attempt has been made to devise a
study targeting the current English textbook and its associated teaching methods and
techniques in order to satisfy students’ goals and then needs and interests, this study is
expected to provide the Saudi stakeholders a view of the program strengths. It will also
address the challenges that students might face in the program in terms of the teaching
methods and activities desired by them. This study will discuss the program components
such as the current textbooks and how effective are the teaching methods as indicated by
both teachers and students. This study hopes to give a better understanding of the
students’ needs in terms of teaching methodology and materials needed and as expressed
by the students themselves, which is a step toward motivating students to learn
(Basturkmen 2006). According to Kaur (2007, p.9), “When ESP learners take some
responsibility for their own learning and are invited to negotiate some aspects of the
course design .... they feel motivated to become more involved in their learning....”
With the shortage of available military literature, this study will provide reliable
data about military students’ needs for English especially in the context of Saudi Arabia
with a clear voice of students, something which has been ignored in the majority of
studies. It is hoped that this study will encourage Saudi and non-Saudi researchers to do
further studies of teaching ESP in Saudi Arabia. It will give a clear picture of how Saudi
students learn English in a military setting and then offer measures that enhance their
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proficiency to meet ESP standards in their professional workplace. This study provides
ESP teachers with empirical data about the preferred learning methods by students that
help teachers make beneficial changes to facilitate their performance in classrooms. In
order to improve students’ competence, this research will provide attitudes toward the
current ESP textbook and teaching methodologies that could justify the reasons behind
students’ inadequacy in English.
Developing materials should be taken into account if the current program fails to
fit students’ needs and desires of learning as relevant textbooks and teaching methods are
essential sources of motivation for students. Teachers will address what impacts their
performance, what challenges can negatively affect their ESP teaching, and how to
overcome such challenges to make the language learning successful. Therefore, they will
effectively benefit their target careers which cannot be achieved without evaluating the
current textbook and teaching practices as it is the solid basis for future planning and
action (Rea-Dickens and Germaine, 1992). Briefly, both teachers and students are seen as
major tools of any sort of program evaluation as they are highly connected to their
program. Consequently, any success of appropriate process of evaluation is connected to
their contributions.
Definition of Terms
Content language integrated learning (CLIL). This relatively new approach of
learning focuses on both content-learning and language-learning objectives in an English
course.
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Course evaluation. This evaluation refers to the process from which a decision
maker can decide if there is a need to modify or alter a course to meet its objectives that
have been set earlier.
ESP English for specific purposes (ESP). ESP is a field of English language
teaching that is offered to a specific group of learners for a particular purpose such as
medicine, business, or aviation.
King Abdulaziz Military Academy (KAMA). KAMA is a three-year Saudi
military academy located in Riyadh that provides cadets with appropriate training and
knowledge. Upon graduation, it grants cadets their ranks of lieutenant to serve in the
Saudi army.
Needs analysis. It is an on-going process in which students’ desires and interests
are evaluated in order to make the required decisions that benefit an ESP course.
The American Language Course (ALC). ALC is a comprehensive, multilevel
language program for teaching English for vocational and professional purposes. It
provides a language curriculum for a diverse international military population. It is
primarily designed for intensive English language training in a classroom setting.
The Defense Language Institute English Language Center (DLIELC).
DLIELC is a U.S. Department of Defense school under the operational control of the US
Air Force. It has developed the ALC’s curriculum for a diverse international military
population.
Tatweer. A Saudi project -wholly owned by the government- aims at developing
the Saudi educational system by providing innovative solutions that could enable students
to access optimal education in the 21st century.
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Outline of the Study
This current study at hand consists of five chapters. The first chapter provided a
general overview of ESP definitions as well as its types and subtypes. It also addressed
and elucidated some issues related to the aim and rationale of the study. Chapter two
starts with a historical overview of the Saudi educational system and how English
language teaching started and developed in Saudi schools. It also provides an overview of
ESP and its characteristics and development from the 1960s till now. It offers a detailed
discussion about needs analysis, current issues in ESP teaching/learning, ESP textbooks,
and the concept of ESP program evaluation before it presents the evaluation framework
of the present study. Chapter three illustrates the methodological approach used to reach
the study objectives. It gives a rationalization for the adopted approach (mixed methods),
then it moves on to discuss the study setting and sampling. A description of data
collection and analysis is presented in this chapter as well. In chapter four, the findings of
the questionnaire and interviews are presented and reported with reference to each of the
research questions. Chapter five provides analysis of the key findings gained from the
quantitative and qualitative data and how such results related to previous research.
Chapter six presents the study’s main findings and then provides implications for
practice. It concludes with limitations of the study and recommendations for further
studies.
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Chapter Two
Literature Review
Introduction
This chapter aims to present related literature to the topic of the current thesis. It
begins with an introduction to the Saudi educational system and English teaching in the
country. This chapter reviews ESP and its development, characteristics of ESP, current
issues in teaching/learning ESP worldwide, and how it differs from teaching general
English. The concept of needs analysis and the importance of ESP teacher training
programs are discussed within this chapter. Also, it presents the role of adopting a
textbook that meets students’ needs and desires and what procedures should be taken into
account. Finally, it reviews the main approaches to ESP courses evaluation before it
presents an evaluation framework for the current study.
The Saudi Arabian Education System
A historical overview. The Kingdom of Saudi Arabia -as it is widely known as
Saudi Arabia- is located in the southwest of Asia and occupies a land area of 2,150,000
sq. km with a population of 31,742,308 including expatriates from a number of countries
around the world (Ministry of Communication and Information Technology, 2017). Oil
was discovered in the 1930s, but it started its boom in the 1970s (Alkharashi, 2012) so
the country has witnessed vast development in different sectors like education, health
affairs, business, and technology as the country shifted its priorities to investing in the
Saudi nation (Alseghayer, 2014). The large income from oil has created enormous
opportunities for foreign workers to enter the Saudi market so that Saudi Arabia has
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become one of the most attractive destinations worldwide for immigration, and
expatriates made up 32% of its population (De Bel-Air, 2014).
For many reasons, Saudi Arabia is considered the most important country in the
Arabic and Islamic world. This importance comes from being the world’s largest
producer of oil and having the world’s largest proven reserves of oil (about 25% of the
world reserves) that makes it the richest country in the province with a budget of 301.6
billion in 2014 (Ministry of Finance, 2014). Furthermore, Saudi Arabia is the pivotal
member of OPEC and the only Arabic-speaking country in the G20. It is clear that the
discovery of oil in 1930s has had a great influence on the socioeconomic life of Saudi
Arabians that led to developing the country to be one of the most modernized countries in
the Middle East. Also, Saudi Arabia is the heart of the Islamic World as it is the
homeland of the two Holy Mosques, the most sacred sites, for Muslims around the world
located in Mecca and Medina. With the Holy Quran used as the constitution and a code
of the country, Saudis’ culture, beliefs, customs and education are clearly linked to Islam
as the only religion in Saudi Arabia.
The current kingdom of Saudi Arabia was founded and unified by King
Abdulaziz bin Saud in 1932. Before that year, education was mainly based on learning
Arabic and reciting the holy Quran in mosques but no schools. Interestingly, the king had
given his orders to establish the Directorate of Education before unifying the country
which clearly reflects his intrinsic desire to eradicate the predominant illiteracy that
intimidated the entire province. In 1930, the first official school was established where
only male students were accepted (Alsharif, 2011). At the time of the country’s founding,
the number of schools consisted of 12 schools with 700 students (Alamri, 2011).
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Moreover, the first university in Saudi Arabia, King Saud University, was established in
1957, currently one of the highest ranking universities in the Arab world (Smith &
Abouammoh, 2013). All Saudi schools and universities are controlled by a single-sex
school system where education is offered to segregated students (Al-Zarah, 2008). Both
genders get almost the same quality and quantity of education with minor differences to
meet the needs of each group.
In 1951, the Saudi (MoE) was established as a step to develop and manage the
increasing demand of providing better education to Saudis. With the massive budgets
given by the government to education, the Saudi nation has observed an extraordinary
growth of literacy for both males and females during the last few decades. The number of
students was 536, 000 in 1970 before it sharply increased to 5,788,972 in 2016 in public
schools and 1,622,441 in 26 higher education governmental universities (Ministry of
Education, 2016). The government provides all students (Saudis and non-Saudis) free
education at all levels starting from the 1st grade at the age of 6 to the 12th grade in
secondary school (Alamri, 2011; Alsharif, 2011).
After that, all Saudi students can apply to universities to pursue their education.
The government encourages full-time students by financing them with approximately US
$220 monthly subsidies during their studies (Alamri, 2011). Furthermore, as its
commitment to educate its people, the Saudi government created full scholarship
programs to help students to pursue their education nationally or internationally (Smith
and Abouammoh, 2013). According to MoE (2016), the number of Saudi Arabians who
are on scholarship programs peaked to its highest in 2013 with 148 000 students in 24
countries around the world. From what has been mentioned earlier, it seems that the
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policy makers are aware of the importance of education and what positive impacts the
country can gain from educating its nation in English.
ELT in Saudi Arabia. It can be said that the current kingdom of Saudi Arabia is
a relatively new nation in todays’ world. With the generous investment and sustainable
growth in development, Saudi Arabia has stepped forward in different fields of business,
health plans, industry, and technology. In terms of education, Saudis have moved within
a few decades from low levels of literacy in their native language to a big portion of
students who are learning another language. English is the only compulsory foreign
language taught in Saudi public schools and higher education. It was first introduced to
Saudi primary and secondary schools in 1927 (Alseghayer, 2014). A fear of influencing
the culture prevented teaching English in elementary schools (Al-Asmari, 2008; Al-Jarf,
2004) until 2009 when decision makers allowed teaching English from the 4th grade
onwards.
Recently, the government became convinced that English has inevitable
importance in the contemporary globalized world where ideas are overwhelmingly shared
through the medium of English globally. Currently, students in elementary schools are
exposed to English for two classes a week and four classes a week for primary and
secondary schools (a class lasts for 45 minutes). English language teaching is viewed by
the government as a valuable investment in the Saudi nation. English is taught by Saudi
teachers who have at least gained a BA degree in English. Yet, the situation is different in
higher education where the universities still hire foreign teachers with PhD degrees to
meet teacher shortages since the majority of public and private universities were
established within the last 18 years.
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Moreover, English is conceived as an integral part of the Saudi educational
system, so it has witnessed multiple stages of remarkable development and improvement
to ensure that it meets the needs of students in terms of curricula, teaching methods,
content, and environment. For a recent example, the Saudi MoE through its huge project
“Tatweer” to develop the Saudi education system, evaluated, reshaped, and reformed
English teaching through a project called the English Language Development Project
ELDP that is part of a huge project employed to develop the Saudi educational system
(Tatweer, 2017). In respect of ELT in high education, English teaching has dramatically
grown to become the compulsory language of instruction for knowledge delivered to
particular departments and fields such as in medicine and engineering. In other
universities, English is used as the medium of instruction for all disciplines such as in
King Fahad Petroleum and Mineral University (KFPMU) and in King Abdullah
University of Science and Technology (KAUST).
ESP in the Saudi context. English is the most widely used language in business,
international relations and even in social media that gives it manifold significant
importance predominantly in countries where English is used as a foreign language
(EFL). Saudi Arabia has a strategic plan to educate its people with this widely used
language in order to achieve its goals. According to the Saudi vision for 2030, a huge
project to take the advantage of the country’s strength and capability, the country aims to
open new links to the outside in different sectors, reduces its reliance on oil exports, and
embarks on major reforms to provide opportunities for all by building an educational
system aligned with market needs (Saudi Vision, 2016). Furthermore, there is no doubt
that English effectively has penetrated all countries of the world, as it is a storehouse of
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knowledge. Saudi Arabia is no exception to this situation, so it started to increase English
teaching in all its disciplines in schools, institutions, and universities, which has enhanced
the existence of ESP in both professional and academic settings.
To obtain its commitment and follow a global trend, Saudi education is now
offering various ESP courses in different subject areas in order to cater multiple needs of
students learning English. Currently, the Technical and Vocational Training Cooperation
offers diverse ESP courses to students in high school and vocational institutions to meet
their needs in future markets. The Information and Telecommunication Colleges also
provide students with various ESP courses taught for different professional fields. ESP
courses also exist at Saudi universities that are tailored for bachelor degree students in
medicine, information technology, business, and engineering. Military staff is also
required to take some ESP courses to be eligible for some positions such as aviation and
air traffic controllers. The biggest move towards teaching ESP in the Saudi higher
education is represented by a program known as Preparatory Year Program PYP that
mainly seeks to overcome the shortcomings of English education in public schools
(Alnassar & Dow, 2013; Hasting, 2015). With the growing rate of youth, PYP aims at
effectively elevating and enriching the Saudi students’ English competence and
endeavoring to boost their proficiency level in order to compete in the future encouraging
job market. Because Saudi Arabia has become increasingly important in world affairs,
and has expanded its international links accordingly, it seems that the ESP approach is a
promising innovative alternative in the Saudi education.
Challenges. Despite the generous budgets paid by the Saudi government to invest
in education, the results are still less than expected. More clearly, the ability of Saudi
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students to effectively communicate in English is apparently below expectations, which
supports the claim of some researchers who confirm that the Saudi education still faces
challenges (Al-jarf, 2004; Hawting, 2005; Al-Asmari, 2008; Alqahtani, 2011; Khan,
2011; Alhawsawi, 2013; Alkubaidi, 2014; Alrabai, 2014; Aljohani, 2016). According to
Alrabai (2014), Saudi students have different barriers in learning English that include
linguistic barriers, learning styles, and motivation. It is worth mentioning that the
educational system in Saudi Arabia, at its core, is a curriculum rooted in Islamic teaching
and Arabic culture. Saudi students have, and continue to be, educated in theses faiths and
cultures.
Memorizing the Quran has been established a preferred method of learning in the
Saudi context, and that influenced the learning and teaching styles and led to the
traditional educational philosophy that relies on memorizing isolated vocabulary and
applications of English grammar (Hawting, 2005 –as cited in Hasting, 2015). According
to Alkubaidi (2014), something that hampers students’ English competence is their
reliance on memorizing the language structures and vocabulary as their learning
strategies to pass exams. Furthermore, the teacher-centered class is very prominent in the
Saudi educational system where activities in class are centered on the teacher. Alrabai
(2014) stated that students were fully dependent on their teachers as the main source of
knowledge where other methods were totally ignored. Alkubaidi (2014) found that
teachers act like suppliers of knowledge in class and students’ duties were to record
information and then accurately reproduce them in examinations.
In terms of students’ motivation in the Saudi context, it is very challenging for
students to practice the language outside classrooms, which generally demotivates
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learners (Alrabai, 2014). As Saudi is an EFL context, students lack the social target
environment to practice the target language in public premises (Alqahtani, 2011; Khan,
2011). Almost all Saudis communicate in Arabic with other Saudis or Arabs and also
with some expatriates who tend to learn Arabic while they are in the country to
communicate with native citizens. Therefore, it seems rational that Saudi students are
unable to achieve a high level of English as they have little exposure of the language in
daily life interactions. Additionally, the absence of purpose in learning the language is an
influential factor that demotivates Saudi students. In some students’ views, learning a
new language has less value as it is not used in everyday life especially for those who are
not interested in learning a field where English is used as a medium of instruction
(Alqahtani, 2011; Khan, 2011).
Furthermore, a main factor that can hinder learning English in the Saudi context is
the misconception of the negative influence of English on the Saudi culture and religion
especially at early ages. A number of researchers have revealed that a portion of Saudi
society has resisted reform of the Saudi curriculum and, in particular, has fought any sign
of westernization that could impact the whole society (Al-Asmari, 2008; Al-Jarf, 2004;
Aljohani, 2016). So, English as a foreign language is introduced to Saudi students at a
relatively late stage in public schools (Alhugail, 2003). Indeed, even the teaching of
English in the last decade of primary school is a recent reform. Many theorists and
researchers in a broad range of literature suggest that age at which SLLs begin learning
plays the main role in the proficiency of the targeted language (Gardner & Lambert,
1972; Genesee & Cloud, 1996). It seems that Saudi authorities need to thoroughly discuss
the proper age of teaching English in school as well as other factors that are associated
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with learning English language. As the government plans to open the country for foreign
investments, it is very important for Saudis to strive in learning English effectively as it is
the lingua franca of the world and the language that could create many job opportunities
in the country.
The Origin of ESP
The study of ESP dates back to the early of 1960s when linguists and researchers
saw the need for developing ESP as a discipline. From that time on, the domain of ESP
has developed extensive research traditions. Many authors (e.g., Abdullah, 2001; Upton,
2012) have cited Swales (1985), who pinpointed the origin of ESP with Barber’s 1962
article “Some Measurable Characteristics of Modern Scientific Prose” (p. 2). The
emergence of ESP as a branch of ELT could be seen as resulting from common reasons
that are separate but related. Hutchinson and Waters (1987) identified three main reasons
that led to the origin and development of ESP: the demand for a “Brave New World,” a
revolution in linguistics, and an increasing focus on the learner.
According to Hutchinson and Waters (1987), World War II brought with it a
major interest in ESP development as English became the language of international
communication and technology as the US became a political and economic power in the
post-war world. Hutchinson and Waters (1987) observed that “The effect of this situation
was to create a whole new mass of people wanting to learn English, not for the pleasure
or prestige of knowing the language, but because English was the key to the international
currencies of technology and commerce” (p. 6). English was the language used in
different sciences, businesses, and technology, which caused people other than teachers
to be interested in learning English aiming at meeting their needs to communicate with
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other partners all over the world. After 1945, the Brave New World demanded enormous
changes in all levels of life which required an international language. English -with the
power of the US- was accredited to this demand as it is spoken by the most powerful
country in the post-war era. In other words, it became the necessary medium of
communication and the target to others’ wishes, demands, and needs.
The second reason that led to the emergence of ESP was a revolution in
linguistics (Hutchinson & Waters, 1987). Unlike traditional linguists, who described the
features of language, the focus was turned to the ways in which language was used in
authentic communication. Authenticity was referred to as “language produced by a real
speaker or writer for a real audience and designed to convey a real message” (Morrow,
1977, p. 13). The notion of authenticity has become a big issue in ESP teaching as many
experts claimed that teaching general English is different from ESP in terms of linguistic,
pragmatic, and discoursal features. A few attempts were made by pioneering linguists,
such as Hutchinson and Waters (1987), Swales (1980), and Selinker, Tarone, and Hanzeli
(1981), to tailor language instruction to meet the expectations and needs of learners in
particular contexts.
The final reason that Hutchison and Waters (1987) cited for the emergence of
ESP was the development of educational psychology. Instead of giving more attention to
the method of language delivery, linguists became more aware of the importance of
applying different learning strategies and skills that would have a greater influence on
learners’ motivation to learn, which -in reverse- would affect their learning processes. As
a result of this awareness, learners’ needs became an important issue in ESP in addition
to the methods used to disseminate linguistic knowledge. Therefore, courses need to be

23

conveniently designed to meet learners’ needs by focusing on the systems, procedures,
and products. Otherwise, ESP courses would be unable to meet students’ desires and
interests that are the key points in ESP learning and teaching.
Development of ESP and its Contributions to Language Teaching
Revisiting the literature on ESP over the last five decades showed a demand to
learn English to communicate not only in academic but also in professional contexts. This
demand has led to the development of ESP, which is sometimes referred to as English for
Professional and Academic Purposes (Ruiz-Garrido, Palmer-Silveira, & Fortanet-Gómez,
2010). Nowadays, the literature on ESP is rich with studies that tackled theoretical issues
and ESP applications in different publications, including books, papers, journals, and
learning materials. Johns (2013) divided ESP’s development into four periods: the Early
Years, the Recent Past, the Modern Era, and the Future. Each stage has contributed its
own changes to the linguistic approach and ESP teaching and learning processes as
detailed below:
The mid-1960s. English had become the international language for science,
business, technology, and economy, and there was a great demand for English for study
and work, which caused the emergence of ESP as a field within ELT. The first phase of
ESP has been outlined by many authors and researchers as the demand to understand the
needs of learners of English as a foreign language (e.g., Johns & Dudley-Evans, 1991;
Dudley-Evans & St. John, 1998). The need to communicate in English led to new trends
and movements in linguistic approaches that influenced ESP. The first trend focused on
the development of register analysis, where analysts identified what grammatical and
lexical features were needed by the users or registers (Halliday, 1964). In other words,
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different types of subjects and situations could be matched to different users of English,
making this approach sentence-based and form-focused. Therefore, the learners’ needs
could be met by providing them with the key grammatical features and lexis used in their
fields and specialties in the form of corpora of texts derived from their discipline
(Strevens, 1977).
As a result of this notion, early ESP publications concentrated on the grammar of
English and the scientific vocabulary used in different contexts (e.g., Close, 1965;
Herbert, 1965; Ewer & Latorre, 1969; Swales, 1971). Ewer and Latorre (1969) stated that
“There is a basic language of scientific English, made up of sentence patterns, structural
words and non-structural words common to all the sciences. It is to this essential
framework that the large specialized vocabularies of each discipline are added” (p. 122).
This early work in ESP contributed to identifying different learners’ needs and aims for
the first time in ESP and to generating interest in designing the courses needed for a
particular group of learners. Hutchinson and Waters (1987) pointed out that register
analysis helped learners gain exposure to the language forms they would more likely
encounter in their studies and exclude those they would be less likely to encounter.
Researchers rapidly discovered that this notion was heavily structured-based and
in turn gave insufficient attention to meaning. West (1997) criticized this approach as it
dealt with language features in isolation of meaning and restricted its focus to the
grammatical items and vocabulary used in different contexts. It thus failed to distinguish
the communicative usefulness of discourse above sentence level. It was also a descriptive
approach that gave no explanations for why certain words were required in certain
settings or the reason behind preferring certain structures in a particular context.
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Moreover, the register analysis approach failed to show differences between scientific use
of English and general English. Coffey (1984) mentioned that register carries less value
since it is generally hard to distinguish scientific language from any other kind of
language. In terms of classroom teaching, Herbert’s (1965) The Structure of Technical
English was a pioneering textbook admired for being a source of semi-technical
vocabulary. It was designed for students who had some English experience and needed
more training in scientific and technical writing, but it left a lot to be desired. Swales
(1988) remarked that it lacked authenticity and the exercises were repetitive and lacking
in variety. All in all, textbooks produced following the register analysis approach at that
time were full of grammatical items and technical vocabulary and needed to be replaced
by textbooks that concentrated on language use and communication.
The 1970s movement. This criticism of register analysis resulted in the second
major movement in ESP in the 1970s. During that time within the ELT field there was a
shift to a more communicative view of language learning and teaching. Authors and
researchers (e.g., Lackstrom, Selinker & Trimble, 1973) took into consideration that
English learners needed to shift concentrate on the text level, not the sentence level. This
was called rhetorical/discourse analysis, in which greater attention was paid to identifying
textual patterns and the linguistic forms that signal those patterns. It sought to avoid the
limitations of register analysis and to see the text as one unit made of parts linked
together to communicate an idea. Grammatical items were considered dependent on
purpose, and language use became the main issue in ESP materials (Widdowson, 1975).
The pioneering work of Lackstrom, Selinker, and Trimble (1972) represented this new
trend in ESP courses, where learners were not taught grammatical forms in isolation, but
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rather taught to identify their relationships with their rhetorical functions in actual
discourse. This discourse was defined as a collection between sentences and paragraphs
that form a coherent and cohesive text.
The new trend in this stage was connected to a proposal for a greater emphasis on
the communicative properties of language use in ESP. These proposals can be seen
through the communicative needs that learners needed to achieve to perform well in their
target situation. This stage represented a major change in the emphasis of learning, which
turned to the product rather than on the process. Hutchinson and Waters (1987) expressed
this idea by stating, “tell me what you need English for and I will tell you the English you
need” (p. 8). Munby’s (1978) approach “Communicative Syllabus Design” was
considered a major landmark in the development of ESP as it focused on the analysis of
communicative settings in order to specify valid “target situations” (Jordan, 1997; West,
1994; Hyland, 2006: Basturkmen, 2010). This approach usefully directed practitioners to
analyze and teach the language of interactions and encouraged a methodology that
focused on real-world exchanges. However, it has been strongly criticized for ignoring
the learners’ voice since it gathered data about the learners but not from them. It has also
been called impractical, complex, and time-consuming (Jordan, 1997; West, 1994; Swan,
1985).
One of the most influential works during this stage of ESP development was the
skill approach proposed by Candlin, Kirkwood, and Moore (1978) and exemplified by
books such as Morais’s (1980) Skills for Learning. The skill approach shifted the focus
from teaching grammar and vocabulary to teaching basic skills, such as reading
comprehension, skimming, or writing a business letter. This notion generated different

27

varieties of teaching books, such as the Reading and Thinking in English series and Skills
for Learning. This approach is largely viewed positively since it shifted the focus to
teaching basic skills needed in classrooms. This stage took into consideration the thinking
processes involved in language use, as opposed to the previous stage, which concentrated
on language use in the form of grammar and vocabulary.
The third ESP movement. The mid-1980s to the end of the 20th century
constituted the third phase of ESP development, which saw two new directions, namely
genre analysis and the learning-centered approach. Genre analysis is part of discourse
analysis, which studies the forms of discourse that a particular community engages in.
Therefore, it is crucial to learn how the contents of any subject are expressed
linguistically in order to learn about that subject. Allen and Widdowson (1978) defined
genre analysis as “how language is utilized to give expression to certain reasoning
processes, how it is used to define, classify, generalize, to make hypotheses, draw
conclusions and so on” (p. 59). Genre, as defined by Swales (1990), “comprises a class of
communicative events, the members of which share some set of communicative
purposes” (p. 58), which means that there are linguistics features linked to the learners’
social context. Swales’ (1988, 1990) academic contributions to genre analysis took the
lead in this approach and were followed by further investigations from other researchers
(e.g., Dudley-Evans, 1989; Hopkins & Dudley-Evans, 1988; Bhatia, 1993).
This approach encouraged researchers to focus more on the relevant connection
between the use of language and the purpose of communication (Bhatia, 2002). Learners
benefited from this approach by being exposed to different authentic texts. Moreover,
genre analysis enabled teachers to help learners develop their understanding of context
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and encouraged them to learn how texts were used for specific purposes. Teachers could
benefit from a collection of hand-outs, terminology, and texts generated for a particular
group of learners to be used in the design of lesson plans. Discourse analysis has had a
great impact on ESP research by showing the distinguishing features of specific texts
across disciplines, such as in sales promotion letters or sales negotiations.
One of the big moves in ESP’s development has been the learning-centered
approach, which was postulated by Hutchinson and Waters (1987). It focused on how
people learn the language rather than what people needed to learn, which was applied and
fully researched from the 1960s. This approach concentrated on the skills and strategies
that facilitate the process of learning by the learners, not the teachers and administrators
(West, 1997; Hutchinson & Waters, 1987). The emphasis of the learning-centered
approach shifted the methodology of teaching to group work and problem-solving. It
focused on what the learners need to do in order to learn rather than what learners need to
do in the target situation. This was a step forward towards improving the learners’ styles
that positively affected their learning.
Moreover, in terms of its contributions to teaching in classrooms, Palloff and Pratt
(1999) assured that this approach helped teachers and practitioners apply different
methods and provide students with a learning environment that boosted critical thinking
and knowledge construction through social interactions among students in a learning
setting. This approach, driven by the pioneering work of Hutchinson and Waters (1984,
1987), motivated learners to be engaged in the teaching/learning process through their
engagement with the content and peer communication. Furthermore, it helped teachers
identify their students’ desires to learn, how they learn, available resources for learning,
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and what they want to learn, as opposed to only their language needs. The textbook
Interface, driven by the learning-centered approach, is considered one of the biggest
contributions to the field of ESP (Hutchinson & Waters, 1984). It encouraged students to
think for themselves and rely on their knowledge of the subject. It also enabled learners
to feel their way into the topics and raise interest. The learning-centered approach was
also advocated by a number of publications that have enriched the body of ESP research
(e.g., Dudley-Evans, 1988; Piqué & Viera, 1997) alongside books and academic papers
written in this field (e.g., Swales & Feak, 1994; Dudley-Evans, 1995).
The current phase. The beginning of the 21st century has witnessed the latest
movement within ESP studies where genre analysis has taken new directions (e.g.,
Flowerdew, 2000; Bhatia, 2004; Gotti & Giannoni, 2006; Garcés-Conejos Blitvich,
2010). The first new direction has been the sociological consideration of the context and
how learners conceived the complex social and political aspects of language, particularly
in the professional and business contexts. The other movement in recent research has
been the influence of culture on the structure of genres. As Dudley-Evans and St John
(1998) stated, “a sensitivity to cultural issues and an understanding of our own and
others’ values and behaviors is important in ESP” (p. 66). This trend helped ESP
practitioners take into consideration the cross-cultural differences that may lead to
difficulties in communication. To overcome such issue, Hyland (1998) proposed that
teachers who seek to improve their students’ literacy need to expose them to the written
authentic text.

30

Characteristics of ESP Programs
Despite the substantial debate among theorists about ESP definition during the
last four decades, Dudley-Evans and St John (1998) offered a modified meaning of ESP
by identifying its absolute and variable characteristics which are as follows:
I. Absolute Characteristics
§ ESP is defined to meet specific needs of the learner;
§ ESP makes use of the underlying methodology and activities of the discipline it
serves;
§ ESP is centered on the language (grammar, lexis, and register), skills, discourse,
and genres appropriate to these activities.
II. Variable Characteristics
§ ESP may be related to or designed for specific disciplines;
§ ESP may use, in specific teaching situations, a different methodology from that
of general English;
§ ESP is likely to be designed for adult learners, either at a tertiary level
institution or in a professional work situation. It could, however, be for
learners at secondary school level;
§ ESP is generally designed for intermediate or advanced students;
§ Most ESP courses assume some basic knowledge of the language system, but it
can be used with beginners (1998, p. 4-5).
As ESP is meant to help learners to accomplish and fulfill their academic and
occupational needs (Belcher, 2004), someone may raise a question like: What are the
characteristics of any ESP material that could help learners to achieve their goals? In

31

answering this question, Carver (1983) characterized any ESP course materials by three
main features that ESP experts and researchers seem to agree: a) authenticity b) purpose
c) self-direction. The first feature is associated to materials that expose learners to real
language uses and culture as well as to their future professional fields to which they
aspire. For Liton (2012), authentic materials were mainly designed to focus on learners’
communicative competence, developing cognitive skills, and cultural variation. Hence, it
is essential to select course content and activities that are related to their real world in
order to enhance students’ motivation. House (2008) recommended some authentic
practices that significantly benefit learners such as problem-solving, project-based
learning, case-based learning, role-play, and simulation and gaming methodology. For the
actual in-class practices, Kelly, Kelly, Offner and Vorland (2002) advocated pair work as
it boosts students’ enthusiasm and hard working.
The second feature that Carver (1983) stated as an important component of any
ESP material was that materials should be purpose-related oriented. Gatehouse (2001)
supported this notion by believing that purpose related orientation is an essential
component of any material designed for specific purposes. Dornyei (2001) assured that
learners’ motivation is promoted whenever they have clear purpose materials. Third, one
of the most important features of ESP courses is related to self-direction learning which
mainly comprises learners to decide when, what, and how they learn. Teachers must
follow systematic attempts to teach learners how to learn by offering different learning
strategies. Carver (1983) stated, the “... point of including self- direction... is that ESP is
concerned with turning learners into users” (p. 134).
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Present Issues in ESP
Currently, a new related approach to ESP is increasingly being developed with the
use of English as a medium of instruction. Content Language Integrated Learning (CLIL)
is a dual educational approach that aims to enhance learners’ competence in language
knowledge and skills. It is defined as a fusion of language learning and subject learning
(Maljers, Marsh, & Wolff, 2007). Its focus relies upon integrating language and content
in the domain-specific courses. Basically, CLIL is concerned to transfer the content of a
non-language subject such as medicine to a foreign language. González Ardeo (2013)
summarized its differences and similarities to ESP as follows:
CLIL and ESP share a number of key features, such as the use of content from
different non-linguistic subjects, development of academic and communication
skills, and use of communicative language teaching methodology. However, there
are some key differences in these two approaches, and one of them is the
objectives and learning outcomes. CLIL clearly states that content-learning
objectives are equally or even more important than language-learning objectives,
whereas ESP is language-led and language-learning objectives are of primary
importance. (p. 29)
This recent approach has given rise to the boundless body of research on ESP
issues and ESP-related studies. Nowadays, a controversy among scholars is to determine
what constitutes the qualified CLIL teacher. A healthy amount of research is currently
being done in CLIL in a few journals devoted to this issue. Johns (2009) proposed that
English and content teachers share and cooperate in performing the teaching tasks as
paper corrections and evaluation. Moreover, ESP teachers can be consulted about the
learners’ needs while content teachers would become the source of materials and tasks.
Over the last twenty years, there has been remarkable growth in EAP research
(e.g., Swales, 1990; Hyland, 2006; Johns, 2001, 2013) in response to the large number of
non-native speaking university students. The large influx of non-native speakers of
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English to Europe and the US has led to some changes in education policy. For example,
many university language centers in the UK today have provided courses in EAP for nonnative speakers instead of offering foreign language courses for English native speakers.
A recent study stated that only 26% of postgraduate students in the UK are from Britain
while 23% come from China alone (Higher Education Funding Council for England,
2014).
In the meantime, one of the current big issues among scholars is the tendency of
many ESP researchers to perform studies and publish work without consulting
professional practitioners engaged in different fields, such as medicine, law, or aviation,
who could add insightful contributions to the field by explaining the reasons behind some
linguistic phenomena. A number of ESP scholars (e.g., Sarangi & Candlin, 2010;
Sarangi, 2012; Bhatia, 2014) have called for linguists to work closely with practitioners
from other professions in order to gain a deeper understanding of the issue under
investigation. Some journals, such as the Journal of Applied Linguistics and Professional
Practices, have taken the lead by “moving to sites from a variety of other professional
domains such as law, healthcare, counseling, journalism, business interpreting and
translating, where applied linguists have major contributions to make” (Sarangi, 2013, p.
1). Therefore, linguists need to acknowledge that their familiarity with the subject area is
patchy and to work closely with other practitioners to provide insight into the language of
the professional domain they are studying.
In recent years, the rise of Internet use around the world increased the quality of
the teaching/learning process by providing access to or nearly authentic materials for
many subjects in ESP fields. With diverse materials available on the Internet that were
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produced by specialists in the field (Chang & Kuo, 2011), many recent studies have
demonstrated the effectiveness of such materials and resources (e.g., García Laborda,
Magal-Royo, and Lopez, 2011; Rusanganwa, 2013), especially in an EFL setting. Both
teachers and students benefit from such ESP materials through practicing reading (texts),
listening (to videos), writing (blogs), and speaking (through Skype). In addition, new
mobile-learning applications and materials for ESP can be efficiently useful to busy
students as they commute to and from work. Moreover, students can benefit the vast
number of online discourses to effectively interact with other students or workers in their
fields at any convenient time no matter where they are located. Twitter, Facebook,
Snapchat, and blogs all may help learners to be immersed in language outside the
classrooms.
Previously, printed textbooks were the core means of language teaching and
learning as a traditional way of getting students to read about specialized topics. With an
increasingly digitalized world, scholars and linguists (e.g., Vaish & Towndrow, 2010;
Plastina, 2013) have called for multimodality in classrooms. They argued that learners in
the 21st century need to learn the required skills in multimodal classes and should no
longer focus solely on written texts. This rapidly changing scenario has created new
challenges in changing the teaching methodologies and approaches to constitute the new
ESP “text” in multimodal classrooms. The next generation of learners became able to
access up-to-the-minute information in class, which urges teachers to be more skillful to
narrow the divide between teachers and learners. More importantly, teachers need to
accept the interactive and creative uses of technology employed by these new learners.
Moreover, they need to incorporate new technology and Internet use as part of their
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lesson plans. Plastia (2013) pointed out the importance of applying multimodality in ESP
classes to learners:
The opportunity of authoring multimodal texts by coherently integrating different
digital media elements (texts, graphics, sound, animation and video) is becoming
a popular practice among the next generation. The development of web-based
authoring tools has drastically changed traditional ideas of authorship, as well as
blurring the boundaries between speech and writing [...] developing multimodal
communicative competence now needs to be at the forefront of ESP. (p. 378-379)
To best recognize the research domains in ESP, researchers and practitioners refer
to the recent conferences and peer-reviewed journals. Master (2005) highlighted the
concern of the ESP movement by a call of papers for an international conference on the
subject. It includes using the Internet in classrooms, e-learning applications, interactions
in virtual learning environments, materials development, lexicography and terminology,
and corpus-based studies. Hewings & Hewings (2002) summarized the ESP research
articles published in the last ten years by English for Specific Purposes, an international
research journal which have included: discourse analysis, program description, needs
analysis, and materials and methods.
More recently, Elsevier -currently considered the most influential journal in the
field of ESP- listed the topics that would contribute to the field as follows: second
language acquisition in specialized contexts, needs assessment, curriculum development
and evaluation, material preparation, discourse analysis, descriptions of specialized
varieties of English, teaching and testing techniques, the effectiveness of various
approaches to language learning, and training or retraining of teachers for the teaching of
ESP (Feak & Harwood, 2016). These topics may be defined as learner-centered, which
implies a consolidated tradition of ESP studies carried out by diverse researchers.
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How ESP Differs from General English?
Along with other subjects, English is seen as an important subject to be taught at
schools worldwide. General English teachers are usually supplied with an educational
syllabus by an appropriate ministry to be taught within a limited timeframe. All four
skills of English are usually stressed in teaching general English besides to grammar,
vocabulary, and pronunciation. However, needs analysis is the only means to determine
what language skills are needed in ESP courses by students. As a result, ESP syllabus
needs to be designed in order to best fit learners’ needs. General English learners have no
immediate requirements to use English for any communicative purposes, so future needs
of learners are not predictable. According to Dudley-Evans and St. John (1998), general
English mainly focuses on educating learners with a broad foundation of English
language (grammar, lexis, register) rather than a detailed specification with prerequisite
of goals. This is in contrary to ESP where English is learned for training purposes with
some specific vocational and educational purposes in mind. Relevant ESP content must
be chosen in advance to meet learners’ aims of learning. Hutchinson and Waters (1987)
precisely insisted that “all decisions of content and method of ESP are based on the
learners’ reasons for learning” (p. 20). ESP is considered as a learner oriented with a
preference of communicative competence which means learners have specific aims that
need to be accomplished. Robinson (1991) stated that English learners study English not
because they are interested in learning about its culture but because they need it for study
or work purposes. Therefore, English is learned for a specified end in which content and
methods of teaching should be properly set.
ESP is mainly designed for adult learners either at a tertiary-level institution or in
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a professional work situation. Fiorito (2005) defined ESP students as adults who gained
some skills in a particular language and need to learn more skills in order to perform
particular functions. Consequently, their goal of learning the language is related to their
communicative purposes, not learning basic grammatical structure of English. One main
aspect in a general English class is that the teacher is the primary knower of knowledge.
Yet, in the case of ESP classes, learners are more knowledgeable of content than
teachers. Dudley- Evans and St. John (1998) defined ESP teachers as practitioners whose
roles include relying on learners’ knowledge of content to create an authentic and real
atmosphere of learning and communication in classrooms. Swales (1985) also preferred
calling them “practitioners” as they need to practice multiple tasks to reach their desired
results. Although general English teachers need appropriate knowledge in the language
system, Strevens (1980) claimed that ESP teacher is supposed to have considerable
amounts of knowledge, multiple skills, and high qualifications in teaching professionals.
The aforementioned distinctive features reveal the true nature of general English,
compared with ESP, which does not imply separateness rather understanding the
differences between them. More precisely, teachers need to identify the differences that
ESP holds over general English which definetly cater to the learners’ needs.
Needs Analysis and the Content of Curriculum
The definition of needs analysis seems to be a controversial issue among ESP
theorists (e.g., West, 1994; Grave, 2000; Dudley-Evans & St Johns, 1998; Brown,2004).
Every researcher described needs analysis from a different angle that serves his/her
purpose and interest. This has led to a wide range of definitions of needs analysis. For
example, West (1994) defined needs analysis as “what learners will be required to do
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with the foreign language in the target situation and how learners might best master the
target language during the period of training” (p. 1). Grave (2000) defined needs analysis
as “a systematic and on-going process of gathering information about students’ need and
preferences, interpreting the information, and then making course decisions based on the
interpretation in order to meet the needs” (p. 98). This definition goes in line with
Dudley-Evans and St Johns’ (1998) definition which focuses on the appropriate
interpretation of the data based on four essential components of ESP needs assessment:
Target Situational Analysis (TSA), Present Situation Analysis (PSA), Learning Situation
Analysis (LSA), and Means Analysis (MA). What makes Dudley-Evans and St Johns’
(1998) model unique is that no other model has prioritized these components. More
recently, Brown (2004) views needs analysis from an educational perspective. He stated
the following:
[T]he systematic collection and analysis of all subjective and objective
information necessary to define and validate defensible curriculum purposes that
satisfy the language learning requirements of students within the context of the
particular institutions that influence the learning and teaching situation. (p.102)
This definition reflects that needs analysis is an ongoing process that focuses on
learner’s needs as well as the content of the curriculum. Far (2008) called for an increase
focus on “appropriate perspectives on language learning and language skills” (p. 2).
Having reviewed several definitions of needs analysis, it needs to be emphasized that all
of ESP researchers agree that the learner is the focus of analysis. Hyland (2006) stated
that the starting point in needs analysis process is through gathering data about “what”
students need to learn and “how” they learn it with a clear focus on what needs to be done
rather than what has been done. In other words, the goal of needs analysis is to address
the skills and knowledge that learners need in their future but currently lack. It is a
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process of gathering data and then conclusion is drawn based on what sufficiently suits
and facilitates their learning.
Hutchinson and Waters (1987) formulated a model of ESP needs analysis (see
figure 1). They classified needs as “target needs” and “learning needs” (p. 54). Target
needs comprise “what the learner needs to do in the target situation”. This category of
ESP needs is distinguished into three types: necessities, wants, and lacks. Learning needs,
on the other hand, are “what the learner needs to do in order to learn” (p. 58).

Needs

Target needs

neccessities

wants

Learner needs

lacks

Figure 1: Hutchinson and Waters’ model of needs analysis (1987).
Currently, researchers focus on needs analysis in ESP as needs became a crucial
term to research before starting any ESP teaching activity. In other words, needs analysis
and ESP are inextricably intertwined. Brown (2016) insisted that if there is no needs
analysis, there is no ESP. Simply put, needs analysis is the only means that can identify
the purposes of an ESP course. Stakeholders of any program should routinely revise
needs analysis especially in EFL contexts as learners of a foreign language need it for
different purposes to perform different things. All theorists (e.g., Hutchinson & Waters,
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1987; Dudley-Evans & St. John, 1998; Robinson, 1991; Jordan, 1997; Long, 2005a;
Hyland, 2006; Basturkmen, 2010; Brown, 2016) agree on the fact that needs analysis is
the corner stone of teaching ESP; meaning, the goal of any ESP course should be
determined by the needs analysis of students. Likewise, Dudley-Evans and St. John
(1998) concluded that ESP is inevitably associated with the reason why learners need to
learn English. Understanding the needs of any specific learners helps teachers to know
their learners’ level of competence and then precisely choose what kind of English they
need.
The term “specific” is a fundamental part that have guided many ESP theorists to
pay more attention to the needs analysis and its crucial role in the field of ESP. The
reason behind learning English should form the course given to students. Dudley-Evans
and St. John (1988) commented on the importance of needs analysis as “the main
concerns of ESP have always been, and remain, with needs analysis and preparing
learners to communicate effectively in the tasks prescribed by their study or work
situation” (p. 1). From what has been proposed above, teaching general English does not
fit any ESP course. The traditional way of teaching grammar and memorizing new words
is not what students need in professional work situation. Students are in need to be taught
what they will face in their future work rather than teaching them pedagogical issues.
The role of content and the proper teaching methods have given rise to
controversy among scholars. Content certainly plays an important role in ESP teaching
simply because students need to apply what they achieve in class to their jobs. A variety
of research findings have proved that ESP material should be related to the needs of
learners in order to achieve a successful teaching practice (see Jiajing, 2007; Suzuki,
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2007; Tamimi and Shuib, 2010; Flowerdew, 2013; Douglas, 2013). Moreover, the
preferred teaching styles and strategies of teachers undoubtedly have a great impact on
the success of any educational practice.
Evaluating the content of any ESP program requires an in-depth understanding of
what constitutes such program and how it functions in a particular context. The process
of program evaluation may take days, several months, or sometimes years (Weir &
Roberts, 1994). To evaluate an ESP program, evaluators should take into account the
internal and external variables (Jacobs, 2000). Internal variables are factors that have
direct effects on the program such as teachers, students, textbooks and teaching styles
while external variables are those indirect factors affecting an ESP program like social,
cultural, economic, or political issues. This study is specifically looking at the internal
variables of the ESP program in Saudi Arabia. Applying this type of evaluation certainly
educates stakeholders of a program, which leads to improvement.
Data drawn from needs analysis could also provide stakeholders with rich
information that can be particularly used to improve any course content; and it can have a
great contribution on reviewing and evaluating an on-going ESP program (Richards
1984:5). In answering the question of what ESP content should include, Hutchinson and
Waters (1987) stated that good materials are those that include interesting texts,
enjoyable activities that engage the learners’ thinking capacities, opportunities for
learners to use their existing knowledge and skills, and content, which both learners and
teachers can cope with.
Many types of ESP textbooks and materials have been recommended to different
students in the world. Yet, Flowerdew (2005) stated that any ESP textbook or material
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should be dependent on a previously conducted needs analysis which not only includes
what learners are required to do but also considers how to keep students motivated to
achieve different skills through the target situation analysis. This view has led to the
conclusion that ESP textbooks such as the textbooks that ALC offered at KAMA should
be based on a previously conducted needs analysis of what students actually need to
learn. Conducting needs analysis at KAMA is essential as it will help military cadets to
acquire the communicative skills they will need in their future careers after graduation.
The skills include giving oral instructions and writing military reports. Based on students’
needs analysis, relevant textbooks should be selected to meet the students’ needs.
How Useful is the Textbook in ESP Class?
The largest body of ESP research has centrally dealt with needs analysis as it is a
step that significantly help in adapting or producing the paramount textbook and
materials that serve both teachers and learners to achieve their goals of teaching/learning.
Textbooks are seen as basis for language course that are followed systemically (Ur,
1996). Grant (1987) viewed a textbook as the one that creates opportunities for learners
to use the target language in class before they use it in real situations. Furthermore,
Cunningsworth (1995) identified a textbook as the one that is not only a resource for
teachers to present materials but also a means for learners to perform and practice
multiple activities. A textbook is usually supported with additional materials such as
instructor book, workbook, and extra multimodal materials as a textbook package. In
ESP, the value of using published materials, primarily textbooks, has brought much
discussion among scholars. It is important for stakeholders to understand some arguments
as they relate to the widespread use of textbooks in todays’ ESL classrooms.
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Consequently, it is very crucial to address and examine the following issues in ESP
textbooks as they have been supported by current body of ESP literature.
Arguments for and against textbook. By visiting the literature of ESP, it seems
that there are two major arguments associated with using ESP textbooks in classrooms.
The first party can be called the anti-textbook or opponents who are convinced that inhouse materials (those are chiefly selected and administered by teachers) are the best and
only valuable option that benefit teachers. Textbooks, by the eyes of this party, are
nothing but one more source of materials to be used in class such as audio-visual
materials and cassettes (see Hyland, 2000; Richards & Renandya, 2002; Litz, 2005;
Tomlinson, 2008; Harwood, 2014, to name a few). One argument addressed by antitextbook position is that many textbooks have not led to learners’ success in achieving
their aims from learning. Yet, textbooks contain serious pedagogical inappropriateness
and practical inadequacies. Tomlinson (2008) stated that this failure might be a cause of
publishers who are more concerned with public market and take into consideration their
commercial success regardless of the future needs of particular learners. In other words,
financial success became the prominent aim of publishing new course books which were
not based on recommendations of educators or instructors in the field (Sheldon, 1988;
Litz, 2005; Tomlinson, 2008).
Besides, textbooks are unlikely to meet the specific needs of learners because they
fail to present appropriate and functional models (Richards & Renandya, 2002). Swales
(1980, p. 13) shared the same point of view by identifying ESP textbook as “an evil,
perhaps necessary at first, but to be dispensed with as soon as possible”. Moreover,
Harwood (2014), among others, revealed that textbooks are unable to reach a wide
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audience because they do not reflect the authentic language that learners can see outside
the classrooms. This discrepancy likely misled both teachers and learners that gave rise to
inaccurate learning process. To avoid such a situation, Dudley-Evans & St John (1998)
insisted on providing creative, modifying, and supplementing materials that were
appropriately selected to meet learners’ recent lacks and target needs as those are
dominant variables influencing the ESP effective teaching.
In contrast, the proponents of textbooks are convinced that textbooks can perform
a vital role in the teaching/learning process as they are considered major means of
providing knowledge to the learners (Cunningsworth, 1995; Sheldon, 1988; Haycroft,
1998). They clearly provide both teachers and students of where are they going and help
them anticipate their future (Ur, 1996). Hutchinson and Torres (1994) positively
identified textbooks and their roles in teaching and learning ESP especially during the
time of change. They claimed that textbooks will survive in classrooms since they
sufficiently provide students with necessary input into classrooms lessons through
activities. They also claimed that textbooks provide a valuable choice for teachers to try a
new methodology, introduce necessary changes gradually, and create scaffolding that
support teachers to construct their own methodology. Moreover, proponents pointed out
that textbooks are beneficial by reducing the cognitive and occupational loads of teachers
in terms of material preparation and help them organize the teaching/learning process by
offering a path to the complex mass of the language to be learned.
Textbooks are also preferred by students as they are cheaper and accessible more
than teacher-made materials. Sheldon (1988) stated that textbooks are also more valid
and credible in the eyes of ESL/EFL learners as they are seen as products of high
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experience publishers. Novice teachers who tend to lurk behind textbooks can highly
benefit from using textbooks to promote their performance in classrooms as textbooks
provide them with security, guidance, and support. Textbook can be an effective
resource for less experienced teachers who may not have the expertise to select or
produce suitable teaching materials, so it is very hard for them to be involved in teaching
without a textbook (Cunningsworth, 1995).
Ultimately, despite general disagreements by many theorists, textbooks are
commonly granted value in the process of teaching and learning. Theorists believe that
textbooks should be always used and followed as resources for knowledge rather
something that dictate what teachers do in class. Teachers who become over dependent
on textbook will be presenting materials in the book to their students but not teaching
from their hearts. Many experts concurred that high dependence on a textbook is
detrimental to learners’ needs while supplemental materials can provide valuable
additions to the class (Swales, 1980; Allwright, 1981; Nunan, 1991; Hutchinson and
Torres, 1994; Cunningsworth, 1995).
For example, Cunningsworth (1995) criticized teachers who heavily depend on
textbook as it “is far from ideal as it reduces the importance of the individual
contributions that good teachers make at all levels in the learning process” (p. 10).
Teachers should bear in mind the complete satisfaction of their learners’ needs but not
rigidly insist on following their printed materials. Course textbook should be constructed
on research based on learners’ needs, if not, benefits from such a textbook is
questionable, and then teachers need to select supporting materials and methodology that
gain access to the main features of authentic and related discourse. Supplemental
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authentic materials can include but not limited to texts, photographs, videos, and other
materials that are not mainly prepared for pedagogical purposes (Richards, 2007). Those
additional items are able to make the teaching process more enjoyable and interesting for
the learners, besides they guarantee all learners in different classes receive the same input
of content which enhances their assessment validity and reliability.
To conclude, by summarizing the arguments concerning the usefulness of
textbooks, it seems that there is general agreement on the importance of using in-house
materials in classrooms in order to equip learners with distinctive features that suit their
learning situation. Moreover, it is definite that textbook is a great option that both
teachers and learners can rely on whenever it is properly selected. The role of ESP
teachers is fundamental in selecting and using textbooks that work as servants in order to
attain their teaching objectives, and at the same time, to perfectly cope with the shift in
the ESP teaching from being heavily dependent on textbooks decades ago to a flexible
interpretation of their uses. In brief, teachers are asked to use materials as a tool to
support teaching not to heavily dominate it (Donna, 2000).
Selecting published textbook. Published textbooks are predestined to cater a
massive number of learners with knowledge that suits their current and target needs, but
it is unlikely that they will meet the needs of each group of learners worldwide.
Nonetheless, with the countless number of published textbooks and materials appear in
the market, the process of ESP textbook selection is prominently difficult because each
institution or group of learners has specific characteristics and vision of teaching/learning
which are very hard to be met by a single educational product. Therefore, neither
publisher nor authors can expect and claim the suitable textbook that entirely suits each
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group of learners. It is undeniable that textbook selection can be upon the reputation of
the author or the skillful marketing of the publisher (McGrath, 2002). Financial success
by publishers is one of the main constraints that could ruin the process of selecting a
textbook that suits learners. A number of research studies have claimed that many of the
available textbooks in the market are commercially published (Sheldon 1988; Litz 2005;
Tomlinson, 2010). Kitto (1987) has mentioned some main practical factors that can affect
choosing the suitable textbook for a particular group of students such as the usefulness of
the textbook, its length, methodology, level, and price. All of these factors can frequently
lead to a wrong choice of textbook selection if not taken into account during the selection
process.
To avoid potential drawbacks of less beneficial textbook selection, Breen and
Candlin (1987) have proposed four main questions to teachers before they make their
selection whenever they have the opportunity to choose their own textbooks and
materials. The questions regarding the usefulness of the content are as follows: a) What
are the aims and content of the materials; b) What do they require the learners to do; c)
What do they require the teacher to do, and d) What function do they have as a classroom
resource. Understanding such questions by the teachers can certainly lead to a better
choice of available textbooks and supplemental materials. Grant (1987) stated that the
perfect textbook does not exist but the best available textbook for both teachers and
students certainly does. The best textbook and materials are the ones that meet the
students’ needs, interests, and abilities, which are commonly determined by the teachers.
Garinger (2001) asserted to educate teachers how to best select available textbooks that
suit their students instead of criticizing teachers who are restrained to their textbooks
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without evaluating its appropriateness. In the same sense, Hutchinson and Waters (1987)
gave a valuable advice to all teachers and educators by saying that elaborating teaching
materials is not an option unless the in-use materials don’t satisfy the learners’ needs.
Finally, all what has been stated leads to the fact that there is no one faultless textbook
that is tailored for all learners’ needs, but a better option is there whenever properly
selected.
The Importance of Textbook Evaluation
With the large industry of textbooks production, every author and publisher
competently claimed that they create a product that suits learners and enhances
learning/teaching process by different stimulating activities. No presumption can be made
on any textbook without an in-depth process of evaluation to ensure and facilitate
achieving the predefined teaching objectives. The process of textbook evaluation that
includes not only teachers but also learners has a significant role in understanding the
shortcoming of a language course (see Cunningsworth, 1984; Breen and Candlin, 1987;
Grant, 1987; Sheldon, 1988; Ellis, 1997; McGrath, 2002; Tomlinson, 2008). Lynch
(1996) viewed evaluation as a systematic process aims in collecting data that will be used
to make appropriate and sound decisions on a course component. Likewise, Hutchinson
and Waters (1987, p. 96) stated that evaluation is “a matter of judging the fitness of
something for a particular purpose”. It is very useful for both teachers and students to be
involved in the process of evaluation, as they are the most important factors in the
learning process. Sheldon (1988) argued that a careful textbook evaluation can benefit
learners and teachers if it is done in terms of its contribution to specific learners’ goals.
Hutchinson (1987) joined this opinion by saying that teachers’ awareness can be
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positively raised after performing effective evaluation process.
Moreover, through textbook evaluation, teachers can primarily get positive
images about the available textbook and be familiar with its strengths and weaknesses.
Sheldon (1988) has indicated that its success and failure can be only measured during or
after its implication in the classroom. Teachers should have a key role in any systematic
evaluation procedures in order to ensure that textbook and materials provided to their
students are consistent with their needs and interests (Nunan, 1991). One purpose of
evaluation that Cunningsworth (1995) stated is that textbook evaluation can improve
teachers’ performance and enhance their professional growth. Evaluation has been
distinguished by Ellis (1997) as it is a practical means for teachers to be up-to-date with
the latest textbooks and materials in the market. Recently, English teaching has
experienced grave transformation towards learner-centeredness as a result, evaluation
procedures should consider the recent needs and interests of learners.
Many researchers have suggested different ways of evaluation that can include
questionnaire, interviews, observations, checklists and many others. It is worth
mentioning that there is no one perfect way to evaluate the content of a textbook in order
to gain the best conceivable result. (Ellis, 1997; Robinson, 1991; Hedge, 2000;
Hutchinson and Waters, 1987; Cunningsworth, 1995). For example, Ellis (1997)
proposed two types of evaluation (see figure 2), predicative or pre-use evaluation, which
examines any materials that planned to be used in classroom. In many countries, it is the
teachers’ responsibilities to determine the best materials that can suit their students since
they are supposed to be familiar with students’ level of competence. The other type is
retrospective, which can be conducted after the materials have been used in classroom in
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order to measure its effectiveness. Retrospective process can support the suitable
materials within a textbook and reveal the materials that need to be tweaked or rejected
for the next year language course. Indeed, both types could eminently support
learning/teaching environment to be more effective.
material
evaluation

predictive
evaluation

retrospective
evaluation

better learning
environment

Figure 2. Ellis’ types of material evaluation (1997).
From a different view, Robinson (1991) and Hedge (2000) categorized the
process of evaluation into three steps: preliminary in which a textbook is selected and
evaluated before it is used in class. Summative evaluation that takes place after using a
textbook in class and normally comes at the end of an ESP course. The last one is called a
formative evaluation where it takes place during the on-going course and normally
evaluates the effectiveness of the content but not the students. Finally, Hutchinson and
Waters (1987) offered four different steps of ESP textbook evaluation: defining criteria,
subjective analysis, objective analysis, and matching. They recommended that teachers
should be free to set their own criteria that facilitate their duty of comparing different sets
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of materials and textbooks then, determine the appropriate materials that should be
offered to students in class. Despite having different criteria for evaluation, it seems that
the research that have been previously conducted on the effectiveness of textbooks and
materials highly recommended evaluating textbooks offered to students in order to
guarantee their learning and target needs.
The Current Research Implication for the ESL/ESP Teacher Training
As the need of ESP has been rapidly increasing and remarkable studies have been
conducted to meet learners’ expectation and satisfaction, the demand of ESP teachers
with various skills other than teaching methodology has been growing very fast.
Concerns have been raised by different ESP scholars claiming that teachers lack some
basic knowledge of their learners’ subject area (e.g., business, aviation, nursing) and they
need to be exposed to some skills such as designing a course, assessment practices,
selecting materials, etc. (Swales, 1985; Mahapatra, 2011). In spite of increasing ESP
studies in the last few decades, ESP teacher training is still lacking sufficient programs
that could help teachers to be armed with practical tools in their classrooms (Swales,
1985). Moreover, few universities -especially in developing countries- run ESP teacher
education programs at their English departments. As a result, the majority of ESP courses
are taught by general English teachers around the world who lack some competencies in
teaching ESP. More surprisingly, policy makers and curriculum designers are still not
taking this issue very seriously.
In the early stage of teacher trainings, they were conducted to service English
teachers in the fields of engineering and technology as ESP originally began in the form
of English for Science and Technology EST. Almost all research studies in teacher
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training stated that the first pioneering training program was held in Chile by J. Ewer in
the mid of 1970s. As Mahapatra (2011, p. 2) mentioned, Ewer’s program included four
stages; the first of these stages enhances teachers to think and fully comprehend the basic
concepts of scientific texts which leads to “filling in the students’ conceptual vacuum”.
The second stage is called “an introduction to the special language features of EST”
where trainees are given “an examination and analysis of actual scientific texts” and
“selected material from EST textbooks and locally produced materials”. The third stage
targets the teaching methodology in which micro-teaching and practice teaching form
parts. The last stage deals concerns “how to organize and administer an EST program”.
A close look at the current literature related to ESL/ESP training programs shows
that ESP teachers share the same difficulties and barriers. Those challenges need quick
remedies which can’t be successfully accomplished without collaborative work from
multiple parties in order to present long terms solutions. A number of research studies
proposed some solutions that could enhance teachers to perform well in classrooms.
These suggestions include, but not limited to, training for ESP teachers to be familiar
with the content-based instruction in order to bring the concept of education to practice
(e.g., Stryker & Leaver, 1997; Swain, 2001). More broadly, a study conducted by
Chostelidou, Griva, and Taskiridou (2009) to record the training needs of ESP teachers
revealed the need for ESP teacher training programs for utilitarian purposes. More
clearly, teachers are in need for such training not as an aim for itself but as a tool to
perform well. Training is perceived by teachers as an instrument to achieve more
authentic and sound teaching methodology to improve their professional development
(Dornyei, 2001).
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As needs analysis is the key term in ESP, Dudley-Evans and St. John (1988)
assure on the need to train teachers the way to effectively conduct needs analysis for their
students since it is the most complex process in the ESP education. Performing valid
needs analysis is expected to provide teachers with an accurate picture of learners which
likely helps to apply the right methodology, lesson plans, and teaching materials that suit
their current and future needs. Additionally, being aware of learners’ needs certainly
allow teachers to understand the disciplinary culture and cross-cultural communication
(Dudley-Evans, 1997). Throughout the ESP training literature, it is agreed by various
research studies that any training program should start first educating teachers with the
demand to understand the needs of the target learners before implementing any training
procedure.
The demand for in-service training is also considered as a big part of recent
research on teacher training. Distinctive research is calling for designing training courses
that are both content-oriented and intended for learning methodology (e.g., Chen, 2000;
Savas, 2009). They argued that teachers need to gain basic knowledge of subjects they
teach in order to build on that knowledge to be more operational. Other researchers go
beyond that by asking ESP teachers to have the same qualities of the general teachers
who are knowledgeable in English and course designing. ESP teachers should also be
experts in the related field of science. To achieve such roles, in-service training is an
essential key that enables ESP teachers to be practitioners who are qualified to
accomplish multiple educational tasks and perform different roles as teachers, course
designers, collaborators, and evaluators (Dudley-Evans and St. John, 1988).
It is a fact proved in different recent research that teacher training has been
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neglected in many parts of the world (Mahapatra, 2011). Consequently, many researchers
suggest self-training for ESP teachers through action research (e.g., Chen, 2000; kiely &
Rea-Dickens, 2005; Norris, 2009). In other words, teachers are responsible for educating
themselves with recent methodology and subject content. This kind of suggestions seems
hard to apply especially in developing countries where teachers are not motivated to grow
professionally. Additionally, It is not practical idea since most ESP teachers lack the
needed financial support to access such materials. This concept could perfectly work in
developed countries where management is usually cooperative and materials are easily
accessible. Yet, teachers in developing countries are still able to create a team work group
to cope with issues related to subject specificity and also exchange ideas and thoughts
with subject teachers which is almost absent in most institutions.
By looking closely to the literature review of recent ESP studies, a reader can
notice that the most barrier for ESP teachers is the difficulty to deal with subject-related
texts and tasks since they are not specialized in the field. Most likely, ESP learners are
more familiar with the subject-matter but they lack a good command of the language in
work. The majority of teachers have to teach ESP courses while their backgrounds are
unrelated to the disciplines they are asked to teach. To best overcome such a problem,
teachers should be trained to use authentic materials taken from actual subject-area
textbooks and books that learners deal with. In many countries, those materials can be
easily accessible through the internet with bearing in mind some necessary changes to
suit each group of learners (Slaouti, 2002; Rusanganwa, 2013).
Furthermore, team work could be a practical remedy where ESP teachers may ask
assistance from content teachers. Participating in workshops could also help teachers to
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acquire another field of expertise such as nursing, engineering, or aviation (Chen, 2000).
In conclusion, English language teaching has a myriad of research while little has been
concentrated on ESP teachers. Training courses should be designed in accordance to the
needs of teachers under focus. Such programs can be presented in a form of pre-service
training programs which can be offered after undergraduate study or in-service training
programs for those untrained teachers who were hired to teach ESP. More importantly,
ESP teachers need to be trained to work collaboratively with content teachers to
overcome the fear of knowledge lack that may harm their performance in class.
Current Research in ESP
The primary aim of the current study is to investigate the ESP program offered by
KAMA from the teachers and students’ perspectives. In particular, it targets the teachers’
and students’ satisfaction with the current textbook, teaching methods, and used
techniques. Thus, it is very useful to reflect on relevant studies in ESP programs to gain
an in-depth understanding of the constraints that others have and what development was
needed in terms of methods and resources to enhance their ESP programs. The below
studies were selected based on their relevance to the study under investigation. It is worth
mentioning that ESP literature comprised different studies that tackled perceptions of
both teachers’ and students’ needs with their current courses. Yet, very few ones have
been conducted to investigate the Saudi teachers and students in the Kingdom of Saudi
Arabia or for those who learn English abroad.
Alqahtani (2011) has investigated the language needs and the impact of culture on
62 male and female postgraduate Saudi students at a British university. Through a mixed
method approach, he has distributed students’ questionnaires, interviewed ESP teachers,
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and observed some classes. The finding revealed that the students’ culture has a great
impact on their study and might affect their active learning. It has been suggested that the
needs of the students clearly affect their achievement, so they need to be met by the
British university. Furthermore, ESP teachers lacked knowledge of the Saudi culture and
what teaching methods could benefit their learning. For example, some female students’
achievements were affected by low interaction in class with teachers and other students,
which can be a main cause of mixed classes that are unusual for them. The researcher
called for preparation courses in Saudi Arabia for students who tend to pursue their
studies in UK which can include cultural issues that can positively work in UK in
addition to improving their learning abilities.
Alfehaid (2011) aptly conducted his extensive study to evaluate the current ESP
course offered at Health Sciences Colleges in Saudi Arabia based on the learners’ needs
analysis. The researcher has followed triangulated data collection design to ensure the
reality and reliability of data. Questionnaires for 246 current students, graduates, and
teachers were distributed. Interviews with current students, alumni, teachers,
administrators, hospital managers, and health professionals were conducted. A document
analysis has been done as a third research method. The findings revealed that the ESP
course is beneficial to some extent, but it needs some necessary improvements in terms of
its current materials and assessment practices. The study concluded that teacher training
is a major contributor that needs to be taken into account. It has been also proposed to
adapt a new curriculum based on the learners’ needs where both literacy and fluency
skills of medical English are included in the objective of the course which coincides what
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Dudley-Evans and St John (1998: 49) saw medical students as those who are able to
“read textbooks and articles and write essays and short clinical reports”.
From a military view, Alhuqbani (2014) has conducted his study on a random
sample of participants at King Fahad Security College in Saudi Arabia. The study aimed
to compare the motivation and attitudes of cadets with their English needs. For data
collection, a questionnaire was administered to 223 police cadets that revealed both
instrument and interactive motivation towards learning English. The majority of cadets
provided positive views and attitudes towards both English learning and its related
culture. The study showed that the students’ needs were dedicated to learning language
for security purposes, which supported the argument of learning English for utilitarian
purposes.
Collectively, these studies outlined the critical role for understanding the needs
analysis and motivation in any ESP program. This means that in order to gain preferred
and reliable educational outcomes, educators should take into consideration crucial
elements that can successfully shape any ESP program. Therefore, the attitudes of the
teachers and students at KAMA towards the current textbook and the teaching methods
will identify the strengths and weaknesses of the program that could hinder the students’
competence in English. It will give the administration a reflection and evaluation of the
current curriculum and techniques used in ESP classes that can positively impact and
improve students’ learning.
Course Evaluation
In terms of language learning, the duty of school is to prepare learners to meet
their demands in using the language in different academic and professional fields (Norris,
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2009). Consequently, a diversity of schools and institutions around the world have set
goals in advance for their learners that they need to achieve in classrooms. To achieve
such aims, an ongoing course evaluation is needed to guarantee the quality of knowledge
that offered to students in order to meet their demands in many contexts. It is not
surprising to see many educators call for course evaluation in many ESP courses around
the world because they perceive evaluation as basic identification of strength and
weaknesses of a language course. Course evaluation also ensures the delivery and
outcomes of a language program in terms of meeting the learners’ needs, helping their
employability, and increasing their work chances (Marginson & McBurnie, 2004).
Defining course evaluation. It seems that there is no widely agreement upon the
definition of a course evaluation and researchers tend to define it in a variety of ways.
Richards, Platt, and Weber (1985, p. 130) broadly defined it as “the systematic gathering
of information for purposes of making decisions”. In a similar way, Lynch (1996, p.2)
pointed out that evaluation is “the systematic attempt to gather information in order to
make judgments or decisions.” Both definitions give no direct reference to evaluation as a
process and a product. More precisely, Patton (1997, p.23) defined it as “the systematic
collection of information about the activities, characteristics, and outcomes of programs
to make judgments about the program, improve program effectiveness and/or inform
decisions about future programing.” This definition shows that evaluation is not only a
systematic collection of information but also includes a variety of main components with
the aim to improve the program efficiency.
Some other researchers relate the process of evaluation as a tool to determine the
value of a program through test scores and large –scale measurements (Lynch, 2003).
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Other researchers include program components such as language policy, methods,
students, teachers, curriculum, materials, and external consultants within the process of
evaluation to precisely determine the quality of a program (Jacobs, 2000; Lynch, 2003).
For example, Rossi, Lipsey and Freeman (2004) drew attention to undeniable
components of a program by defining evaluation as a comparative study of the execution,
knowledge learned, and outcomes of a program. They conceive program evaluation as a
tool to judge its accountability, methods for assuring quality, and development. Chen
(2005) asserted that program evaluation is a constant process that is related to purpose,
processes, procedures, outcomes of a program, the development of the program, as well
as many other components such as assessment practices, teaching textbook and
methodology. In the same line, Dudley-Evans and St John (1998) contended that ESP
course evaluation needs to assess the program efficacy so it must not only involve merely
data collection and analyzing of the program under evaluation but also include action
oriented at appropriate modification.
Approaches of course evaluation. The process of evaluation is seen as a
significant action to maintain quality within a language program. Therefore, researchers
have proposed numerous ways to analyze and measure progress towards achieving
program goals. Such ways constituted the theoretical strategies that most studies of
evaluation trust. All approaches of evaluation that are proposed by experts share the aim
of strengthening and improving the program under study, yet they vary in terms of timing
of the process, the tools used and the purpose of using the collected information. The
most commonly approaches used in language evaluation are: formative and summative
evaluation (Scriven, 1991; Rea-Dickins and Germaine, 1992; Brown, 1995; Dudley-
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Evans and St John, 1998; Lynch, 2003;). The former, according to Scriven (1991) is a
process of collecting and sharing information within the lifetime of a program for the
purpose of its improvement. He pointed out that the purpose of formative evaluation is to
maximize the likelihood that the program will succeed by validating and ensuring that the
goals are being achieved and providing remediation if necessary. The latter is
administered and conducted after a course has been fulfilled to determine its
effectiveness, efficiency, and acceptability (Richards, 2007).
On one hand, formative evaluation aims to provide feedback to improve the
process of learning/teaching methods, media, material, techniques and strategies on the
whole. On the other hand, the purpose of summative evaluation is to assess the
effectiveness of a program, alignment of curriculum, and to provide information about
some of the learning/teaching process. More precisely, it is product oriented to evaluate
the final product of a program. Unlike formative evaluation, summative evaluation is
adopted not to observe the progress of a course rather to assess the overall outcomes of a
program in order to determine the extent to which the objectives of the whole program
have been achieved and then help educators and administrators to perform well in next
program by planning their future decisions on solid data.
Furthermore, formative evaluation is used to shape the on-going course and tune
it into the interests and desires of learners within a particular program by making
necessary revisions to the course and hence perform timely alterations in terms of
materials and books (Dudley-Evans and St John, 1998). Yet, summative evaluation is not
effective within the lifetime of a program but its valuable impact becomes when the
program comes to an end by better understanding the impact of the course on learners
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and then feed teachers and administrators with useful recommendations that can be fed
into future courses (Weir & Roberts, 1994). Therefore, it does not affect the ongoing
course by any means but rather, it is mainly applied to gauge the effectiveness of the ESP
course. In formative evaluation, the evaluator’s role is to work with the ongoing program
and decide what is working well and suggest necessary improvements. Contrarily, the
summative evaluator gathers needed information to write a report or summary at the end
of a course on how the course looks like and whether the objectives have been attained in
order to facilitate making valuable decisions for future.
A number of researchers have considered and proposed different methods of
evaluation that include but not limited to: tests, questionnaires, observations, interviews,
and many others (Streiff, 1970; Jordan, 1997; Dudley-Evans and St John, 1998; Richards,
2007). Although, some researchers tend to perceive evaluation as quantitative in nature
(see. Reiser and Dempsey, 2007). They merely consider numeric scores such as tests to
assess learners’ achievement. In contrast, Streiff (1970) conceives evaluation as more
than quantitatively measure behavior, things or events and it should be a broader scope,
which could incorporate quantitative measurements. In the same line, Bachman (1990:
24) assured that “not all evaluation involves either measurement or tests”. It could be
concluded that tests are often desirable in evaluation studies but not certainly inevitable.
More importantly, data collected from formative and summative evaluation have great
impact on any course as valuable decisions could be made either during the course or
when it has been stabilized. According to Lynch (2003), the majority of evaluation
studies combine formative and summative data to improve a program by clarifying what
is not working and providing recommendations for further improvements. Similarly,
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Stufflebeam and Shinkfeild (2007, p. 24) asserted that “both formative and summative
evaluation are needed in the development of a product or service”.
Framework of the current study. It is a fact that choosing an evaluation
approach to adopt in a study relies on the objective of the study, circumstances, and
needs. Referring to the words of Dudley-Evans and St John (1998: 128) who claim that
evaluating everything in a course is “unrealistic and might be time-consuming”, this
study tries to examine teachers’ and students’ perceptions, attitudes, and preferences of
teaching/learning styles besides to the degree of their satisfaction upon the current ESP
course content and methodology. In putting this into practice, formative evaluation is
seen by the researcher to fit and suit the evaluation purposes of this study. This evaluation
is utilized to assure whether or not a language program has met its aims and goals within
its lifetime. It also helps to identify what works best and provides stakeholders with
strengths and abnormalities that need to be shortly altered for the sake of improvement.
The adoption of this type of evaluation was inspired by the words of (Weir &
Roberts, 1994, p. 15), who assert that formative evaluation “can operate as a form of
quality control, the monitoring of process and provision of immediately useful
information for decision making and change, at managerial and staff level”. Therefore,
applying this type of evaluation implements the researcher’s desire to enhance both
teachers and students to be effective agents and participants in the study rather than being
unresponsive recipients. Lynch (2003) affirms that formative evaluation enables
evaluators and participants to share and negotiate views about the program. The data
collected from the teachers and students in this study, I believe, can identify barriers -if
any- related to any program components that hinder the process of learning/teaching at
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KAMA and then support feasible remediation that could support the course to meet its
goals. As this study is limited to the perceptions related to the course objectives, current
textbook, and teaching methodology, it works to generate comprehensive information in
order to address the extent that these components work together for the interest of helping
students achieve their goals and respond to the needs and wants of the teachers.
Chapter Summary
This chapter has scholarly outlined main overview of literature related to ESP
origin, development through the last 50 years, and the main features that makes it
different from general English. It has also demonstrated how important the concept of
NA is in ESP. Furthermore, existing literature has shown that ESP teaching is not an easy
endeavor which should enhance both administrators and teachers to take into account that
teaching ESP needs more training practices to increase the effectiveness of teaching ESP
learners. This chapter has additionally provided a detailed description of the two broadly
adopted approaches of evaluation which assist the researcher to choose his own type of
evaluation that is tailored to better serve the aim of the current study and enhance the
learning environment at KAMA
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Chapter Three
Methodology
Introduction
The main objective of this study was to investigate the attitudes of Saudi teachers
and students associated with the program offered by KAMA in order to constitute an
understanding of the current course. Particularly, it aimed at assessing their satisfaction
towards the current textbook and the methodological practices. This section of the study
discusses the design of the study and data collection methods that include the rationale
for choosing quantitative surveys and qualitative interviews. Afterwards, this chapter
provides a detailed description about the participants and sampling of this study. Then, a
description of data collection procedures that include the piloting study for both
instruments are provided. Later, data collection instruments involving students’
questionnaires and teachers’ interviews are justified. Lastly, data analysis procedure is
descried. This chapter, finally, touches upon some ethical consideration and validity of
the current study. All the above procedures are done to answer to the following questions:
1. How do Saudi students assess the current ESP textbook and classes at
KAMA?
2. Which classroom techniques commonly used in ESP do students identify as
most helpful and encouraging in learning English for military purposes?
3. What is the teachers’ familiarity with ESP teaching and the goals of the
program offered by KAMA?
4. What are the teachers’ perceptions of the required English textbook designed
for military students?
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In particular, the quantitative procedure used in the current study seeks to answer
the first two questions while the second two questions are addressed through qualitative
procedure.
Design of the Study
Mixed methods approach. Basically, the aim of a study influenced the choice of
its methodological practice that meant to fit the purpose of that study. It is essential that a
researcher determines which data collection design to stand on based on research
questions under investigation and context of the study. Dornyei (2007) directly advises
researchers to choose whatever research method suits their studies and could work better
in gaining insights on the problem under study. For the purpose of the current study,
mixed methods approach was employed to serve the aim of this study. The quantitative
procedures, with the use of questionnaire, aimed to explore the students’ perceptions of
the current textbook, the methodology of teaching English for specific purposes and the
activities that suit this group of learners. The qualitative procedures measured the
attitudes towards the current ESP program and what can be offered to improve the
students’ English proficiency. Cohen, Manion & Morrison (2011) view mixed methods
as a tool of adopting more than one method of data collection to serve a study and to
increase the validity and reliability of research. Ivankova & Creswell (2009, p. 137)
clearly define mixed-methods approach as “a procedure for collecting, analyzing, and
mixing quantitative and qualitative data at some stage of the research process within a
single study to understand a research problem more completely”.
The mixed methods approach is relatively new approach in the human and social
sciences (Creswell, 2014) that can be called in different terms such as integrating,
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synthesis, quantitative and qualitative methods, multimethod, and mixed methodology
(Tashakkori & Teddlie, 2010). With the fact that there is no legitimate method could be
applied to ensure the study’s absolute effectiveness, a healthy quantity of researchers
argue that a combination of data gathered from different resources would allow
strengthening the results gained by a researcher. I believe, in my view, the mixed
methods approach is the most appropriate strategy that fits my evaluative study for a
number of reasons. Firstly, it is a fact that multi sources for data gathering is way much
better than either approach alone for a phenomenon or issue under investigation. Keily
and Rea-Dickins (2005) support this idea by stating that a solely quantitative method may
lead to limited data for stakeholders of a particular language program. Mixed methods
design enables researcher to provide complete understanding of research problem by
drawing on both quantitative and qualitative research and then minimize the limitation of
both approaches. Researchers like Witkin and Asltschuld (1995) and Johnson (2007) –
among others- recommend balancing between quantitative and qualitative data, as one
method is inadequate to provide a sufficient understanding of a phenomenon.
Moreover, as the purpose of this study is to explore the students’ perceptions on
the textbook and methodological practices by the teachers, the adoption of multiple
methods of data can ensure providing richness that will help to gain a holistic
understanding of the ESP program at KAMA (Schwandt, 2002). From a quantitative
view, a mixed method approach helps the researcher to gather valuable numerical data
that represent some facts about the study under investigation (Given, 2008; Maxwell,
2012). Furthermore, according to Keily- and Rea-Dickins (2005), mixing data from
quantitative and qualitative means in program evaluation enables the researcher to
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determine what works well and what fails to meet the students’ needs within a language
program. Also, a mixed method approach provides researchers with a comprehensive
understanding of a marginalized group and what changes need to be made. The above
values and advantages of conducting a combination of data guide this study to rely on a
mixed method approach that could support understanding both the outcomes and process
of the program under study, which is the base of the formative evaluation.
However, each sort of data collection method has its own limitations and mixed
methods approach is not apart from this criticism. Johnson and Onwuegbuzie (2004) state
that it is demanding for a single researcher to conduct qualitative and quantitative
research in a study as this duty may need a team of researchers to concurrently collect
such data. It also can be time consuming to collect data by using different paradigm for
the same issue. To overcome such limitations, the questionnaires were carefully selected
and modified to suit the current study. I worked with my supervisor on the non-restricted
interview questions to allow flexibility for the participants to address different issues
related to the English program. Nevertheless, I believe that there is no big issue could
hinder me from adopting this approach for my recent study as it fits the study framework.
It exposes me to valuable sources of data collection besides to its flexibility, which
encourages me to employ it.
For the purpose of collecting adequate and rich data for the current research, a
triangulation method was used in which more than one strategy employed to explore the
same problem and provide cooperating evidence (Mackey & Gass, 2005; Cohen, et al.,
2011). According to Litosseliti (2010), triangulation of data will lead to the same findings
and hence allow for confident interpretations. More importantly, she advocated
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triangulation as it reduces bias within the process of data collection and maximizes the
level of validity and reliability. Furthermore, Hashemi and Babaii (2013) stated that
triangulation is extensively used by applied linguists conducting mixed methods approach
as it would confirm the data accuracy by investigating the phenomenon under study from
different angles. Therefore, I used survey in the form of students’ questionnaires and
semi-structure interviews with teachers who work in the site of the study. In this case, the
research can gain different understandings and move beyond a single view of experience
that enables the findings to be verified and meaningfully cross-checked.
Participants of the Study
As this study identifies the language needs of students at KAMA to enhance their
English language proficiency, it is essential to gather as thorough and accurate data as
possible. The current students and teachers are the best means who can provide valuable
in-depth opinions and insightful thoughts regarding the topics of concern. The population
of this study was 109 students and six English teachers who teach the same students. It
took place in January-February 2017 with a mix of second- and third-year students who
were taught the same textbook in each level. The students were selected unintentionally
from the available 34 classes in their second or third year of study to represent the
students’ interests and language levels. Those students have the potential to report rich
information from their live experiences within the study site and then identify the
obstacles associated with language improvement (Creswell, 2007).
It is worthy to mention that the students are high school graduates who are never
enrolled in a preparatory year program unlike other students at other Saudi universities.
Interestingly, the students come to the military with some variable levels of English.
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Some of their levels are much advanced of the current textbooks while others have severe
language problems which could prevent the teacher to cover the textbook in the assigned
time. At KAMA, the students are taught ALC integrated textbooks for three hours a week
as an obligatory subject that cannot be waived. Each textbook has its own aligned
listening textbook. The textbooks are made to be used in sequence and each book builds
on the previous one. The textbook provides students with knowledge related to English in
a military atmosphere. For example, comprehension topics include specific military
vocabulary related to a soldier’ life in a post or how important to work out in the military.
In terms of the other group of participants, all teachers participated in this study
are Saudis who have at least a master’s degree in English. The sample of teachers is
homogeneous as they were selected from same category of teachers who work in the
same site under study. All teachers are Arabic speakers as their native language ranging
in age from 28 to 52. The participants have a minimum of six years of experience in
teaching English which can reflect meaningfully on providing their beliefs and
perspectives. Fortunately, all teachers are my work colleagues who were eager to support
my study and were interested to look at the findings as they tackle their interests. Such a
position can serve the study as Devers and Frankel (2000) confirm on developing a close
relationship between the researcher and participants and site of study. This sort of
association with the participants offers an advantage of opening opportunities to freely
discuss their feelings about an issue (Dornyei, 2007; Creswell, 2014).
Sampling. The selection of sampling is a basic element in a research design as it
is the tool that leads to gain rich information about a phenomenon. Thus, this study
purposefully targeted two main groups of population: the current students and the English
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teachers at KAMA. A number of ESP researchers inspired me to the selection of these
two categories as they are the most important sources of a successful evaluation process
for an ESP course (see Robinson, 1991; Dudley-Evans and St John, 1998; Richards,
2007). A purposeful sampling technique is employed in this study which Creswell (2007,
p. 125) identifies as the process of selecting “individuals and sites because they can
purposefully inform an understanding of the research problem and central phenomenon in
the study". Similarly, Paton (2001) states that purposeful sampling enables the researcher
to gain rich cases to construct an in-depth study.
This purposeful technique is chosen based on certain considerations that are
intended to serve the aim of this study. From my position as an English teacher at the
department of languages at KAMA, the process of selecting information-rich cases seems
feasible. Dornyei (2011) confirms this notion by stating that purposeful sampling
"provide rich and varied insights into the phenomenon under investigation so as to
maximize what we can learn" (p. 126). This can be applied to the recent study as it aims
at exploring any related issue that can help in improving the ESP program at the site of
study. In addition, as a teacher at the same academy for 11 years, my experience can
alleviate some challenging issues such as expenses, time needed for administrative and
academic procedures, and easy accessibility to the participants.
The selection of this sample is set to serve the nature of this study, which is to
evaluate the effectiveness of this ESP program from teachers’ and students’ perspectives.
Junior students are excluded from the current study since their experiences and attitudes
towards the program are not yet constructed. Thus, their attitudes and beliefs cannot be
generalized to represent the entire population. New students are incapable to identify
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problems associated with adopting this series of textbooks and they are unlikely able to
analyze the course components such as materials and methodology. In terms of teachers,
the sample includes teachers who have at least 6 years of experience in teaching the same
textbook at KAMA. The novice teachers do not fit in the needed sample as the purposeful
technique in this study intends to provide cases that “the best can be learned” (Merriam,
2002, p. 12). Also, Denzin and Lincoln (2011) and Dornyei (2011) support choosing
experienced participants as they provide comprehensive picture of the problem and then
valuable findings that facilitate solving a problem.
Data Collection Procedures
The idea of conducting a study on KAMA students and teachers began in 2016 in
order to fortify the students’ English proficiency. The researcher as the only means of
data collection and analysis contacted the educational officer and the main objectives of
the study were discussed. The process began after gaining an official letter approving to
conduct my study. In January 2017, the head of English department was contacted and
notified about the entire process of data collection. He sent an email invitation to all the
teachers asking them if they wish to participate in this study. All of them were
enthusiastic to take part in contributing to achieve the objectives of this evaluative study.
I sent them an email to briefly inform them about the purpose of this study, their roles in
this research study, and the approximate time for each session of interview. As all the
teachers were busy with their high loads of classes, they were given a timetable to be
filled out with their names and suitable times for conducting interviews.
In February and March 2017, I met all teachers at their convenient times for a
separate interview in my office. I assured that the office was quiet, properly set up and
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equipped with recording tools as it is essential when conducting face-to-face interviews
to make the participants feel most comfortable (Creswell, 2014). All participants were
asked to sign the consent form to participate in this study and to be audio recorded using
a digital voice recorder by the researcher (see Appendix A). They were assured that all
names are anonymous, and data would be confidential and only used for the purpose of
this study. All interviews with the teachers ranged from 45 to 60 minutes and the
interviewee had the right to use either English or Arabic during the interview. It was
intended to allow them to openly express their feelings and experiences without language
obstacles and hence provide extended answers.
The main purpose of conducting interviews with the current teachers is to answer
the third and fourth questions of this study. During the interviews, all participants were
given enough time and freedom to express their thoughts and views related to the current
English program and their satisfactions of its outcomes. To maintain consistency, all
interview questions were asked in the same order while more questions were added
during some interviews to urge more elaborative responses. Each interview started with
background data of the interviewee such as his experience, recent level of education, and
years of teaching at KAMA. All interview questions targeted their attitudes towards the
component of the program and the teaching practices.
To address the students’ low English proficiency, another technique was used to
collect their perspectives about the contents of the recent textbook and the adopted
methodological practices. A formal letter was sent to the students’ coordinator revealing
the procedures that were needed to perform the data collection with the students such as
arranging the proper computer lab where the students can fill out the questionnaires.
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Also, an invitation letter was sent to classrooms for those students who want to
voluntarily take part in this study. They were informed that the aim of this study was to
contribute in providing valuable clarifications regarding the success level and
effectiveness of this ESP program. To maximize the rate of participation, they were
informed that data would not be accessible to non-project members and names would
never be observed. The letter clearly stated that no data would be negatively used by the
research.
All participants were required to sign a consent form before completing the
survey (see Appendix B). Instructions for completing the questionnaires were fully
delivered to students in their native Arabic language in order to understand the items of
the questionnaire before filling them out. The participants were given a clear view of the
study and how they could contribute in improving the entire program. They were also
given the chance to raise any question or inquiry related to the aim of the study. The total
number that finished the web-based questionnaires was 109 students in their fourth or
sixth semester of study. For seat limitations in the lab, the students were divided into four
groups. The completed questionnaires shed a light on the perceptions of a marginalized
group by giving them the opportunity to answer the first and second research questions
from this study. Table. 1 provides an overview of the participant, procedures of data
collection, and the addressed research questions.
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Table 1
Participants, Instrument, and Research Questions
Participants

Instrument

109 students Questionnaire
(quantitative)

6 teachers

Interviews
(qualitative)

Research question addressed
Q.1 How do Saudi students assess the current ESP textbook
and classes at KAMA?
Q.2 Which classroom techniques commonly used in ESP do
students identify as most helpful and encouraging in learning
English for military purposes?
Q.3 What is the teachers’ familiarity with ESP teaching and
the goals of the program offered by KAMA?
Q.4 What are the teachers’ perceptions of the required
English textbook designed for military students?

Piloting. The process of piloting is a fundamental element to any study
preparation as it assists the researcher in determining any flaws, ambiguity in wording, or
weaknesses that may affect the effectiveness of data collection. It is acknowledged by
many researchers for its value in making necessary changes prior to implementing any
data instrument within a study (e.g., Kvale, 2007; Mackey & Gass, 2005; Jasso-Aquilar,
2005; Mertens, 1998). A study piloting is useful for its valuable contributions to the study
validity and reliability. After the development of the questionnaire, they were firstly
translated into Arabic, which is the native language of students. This process was made to
facilitate and ensure students’ understanding of all items. The translation process was
done by a certified translator who was fluent in both languages. The Arabic version was
revised by the researcher and a professor of Arabic studies at KAMA. A few items and
overly complex wordings of the translated version were amended and corrected before
the final Arabic version of the online questionnaire was ready to be used. Then, the
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researcher conducted a pilot study with a sample of 8 students who were randomly
selected from the same population under study who were also excluded later. The pilot
study with the students provided the researcher with meaningful comments in terms of
the items clarification so, proper changes had been made before the final draft of
questionnaires were sent to participants to complete. Prior to conducting the interviews,
the questions were revised by my research supervisor and another expert in the field.
After that, two teachers were interviewed to assure their clarity. Those teachers then were
excluded from the study sample as recommended by Pett, Lackey, and Sullivan (2003).
Some wording adaptations were done to the questions after piloting the interviews.
Research Instruments
As discussed earlier, within the various tools of investigation in social studies, this
study utilizes both quantitative and qualitative instruments to gain a holistic
understanding of the issue under study. The mixed methods approach in this study
intended to provide more rigorous and in-depth data to the study (Denzin & Lincoln,
2011). Although it is difficult in practice, data ideally collected from more than one
source can increase the reliability and validity of a study (Denscombe, 2007). More
importantly, mixed methods approach increases the possibilities of findings that will
accurately reflect a clear picture of the target population from which the sample is drawn.
With this in mind, two widely used sources of data were utilized to serve this recent
study, namely, quantitative questionnaires and qualitative interviews that are described in
the following sections.
Instrument 1: students’ questionnaire. One of the most widespread used
instruments of research in applied linguistics is the questionnaire. It is defined as “any
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written instruments that present respondents with a series of questions or statements to
which they are to react either by writing out their answers or selecting from among
existing answers” (Brown, 2001, p. 6). It is frequently used in ELT context (Cohen et al.
2011) as well as in ESP program evaluation (Lynch, 2003; weir & Roberts, 1994). It is
considered one of the best tools to elicit information from a wide range of participants
within a short interval. More precisely, questionnaire is acknowledged by Loewen and
Plonsky (2016) for its ability to gather large amounts of data from large number of
participants. Many researchers tend to utilize questionnaires for their levels of flexibility,
convenience, and being easy to analyze.
For the questionnaire in this study, it is constructed on the framework of
Hutchinson and Waters (1987) and other course evaluation questionnaires (see. JassoAguilar, 2005; Basturkmen, 1998; Dudley-Evans and St John, 1998). After revisiting the
questionnaires in the field of ESP, a questionnaire via Qualtrics - web-based programwas designed and managed by the researcher to serve the aim of the current study (see
Appendix C). Indeed, online surveys are nowadays spreading for their abilities to access
a large number of participants with a high degree of anonymity. They are also known for
being successful tools to reduce financial costs (Cohen et al., 2011). Although it is easy to
access, Qualtrics multiple features enable the researcher to gather data in an advanced
and systematic way. In practice, the questionnaire of this study falls into three main parts
aiming at exploring the students’ views on the outcomes of the ESP course. The first
section identifies educational background and personal interests in learning English. Part
two attempts to elicit their perceptions towards the usefulness of the current materials and
approaches that may enhance or hinder the students’ learning. In part three, an attempt is
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made to elicit their attitudes towards the effectiveness of class activities and their desired
activities that they may prefer in their classes.
With the fact that open-ended responses in questionnaire could lead to unwieldy
data with multiple possibilities of interpretation, this questionnaire with its 46 items is
meant to constitute closed-ended procedure. According to Van Avermaet and Gysen
(2006), data gained by closed-ended responses yield the most meaningful results in
analysis and interpretation. The items in each section are designed to collect a specific
data and organized on multiple choice, filling spaces, and 5 Likert scale. The students
were asked to rate the items on part two on a scale encompassing the responses from
strongly agree, agree, neutral, disagree, or strongly disagree. On part three, participants
were asked to rate the effectiveness of activities from very helpful, somewhat helpful, did
not use this activity, a little helpful, or not at all.
Instrument 2: teachers’ interviews. Conducting interviews with participants is
the oldest tool of data collection in research (De Leeuw, 2005). Still, interview is seen as
a helpful tool of data collection as it assists one-to-one interaction between the researcher
and participants (Tashakkori & Teddlie, 1998). Interviews are “particularly useful in
gaining insight into non-observable: attitudes, beliefs, and cognitive processes such as
noticing” (Loewen & Plonsky, p. 91). In the present study, interviews were conducted
with teachers of ESP at KAMA. The rational for choosing teachers’ interviews as a
primary source of data collection comes from the fact that the purpose of this study is to
understand the perspectives of the teachers towards the effectiveness of the current
program. The teachers are the closest source that is associated with the issue under study
and who can help provide stronger and deeper insights into the phenomenon studied. In
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particular, semi-structured interviews were selected for this study due to their
effectiveness especially when relevant issue in the questionnaire was not clearly tackled
and clarified (Norris, 2009). Unlike structured interviews, semi-structure interviews allow
to ask new questions and make connections during the interview as a result of what the
participant mentions.
For the purpose of conducting meaningful interviews, I prepared a series of
questions related to the participants’ beliefs and personal views towards the teaching of
ESP at KAMA (see Appendix D). All interview questions were open-ended that were
organized in accordance with the research questions. The open-ended questions were
employed to “build upon and explore their participants’ responses to those questions” and
“to have the participant reconstruct his or her experience within the topic under study”
(Seidman, 2006, p. 15). They tackled some general areas related to the teaching practices
and materials and textbook. The participants were encouraged to add insightful views that
could be related to the phenomenon. The interview guide was divided into three parts
with the aim of looking more intensely at similar and related topics in the online survey.
The three parts were designed to gain more details from the teachers about the program
that might have not been achieved by the students’ online surveys.
More precisely, part one of the question guide included the teachers’ background
in teaching ESP that might increase the understanding of the current state of the teachers
at site. Part two tackled the teachers’ familiarity with teaching practices and approaches
that can fit ESP classes. These sorts of questions helped me to fully understand what
strategies were adopted to improve the students’ English proficiency. In part three,
questions were designed to elicit the attitudes towards the components of the current ESP
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textbook and the teachers’ level of satisfaction that reflected insightful views that
matched the data gained from the students’ surveys. Within this part, the teachers were
encouraged to present concerns and suggestions that may positively improve the current
course.
Role of the researcher. The two triangulated sources of data collection utilized in
this study were done through quantitative students’ questionnaires and qualitative semistructure interviews with the teachers in order to elicit rich information about level of
satisfaction and agreement with the current textbook and methodological practices. My
primary role in the quantitative part of the study relied on preparing and editing the
questionnaire with the help of some experts in the field. At the hall, the students were
provided with the hyperlink to the questionnaire through Qualtrics and my role was to
help them with any obstacles they encountered during their completion. They were
informed that it was their right to withdraw from this study at any time with no negative
consequences.
During the interviews, I assured that the office was quiet, equipped with the
recoding tools and well prepared for the interview to offer more relaxed atmosphere in
order to collect more authentic data. I also tried not to influence the direction of the
teachers’ responses to get a specific answer (Cohen et al., 2011). Each interview began
with providing the purpose of the study and the time expected for each interview. All
teachers signed the consent form that stated all responses would be confidential. Each
interview started with background questions to enhance high rate of participation. I took
into consideration that the effective interview is the one which has less interactions to
make data flow meaningfully (Seidman, 2006). Follow up questions were asked when a
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participant gave unclear point of view. Throughout the interviews, much effort was put to
avoid personal questions or interrupting the flow of the interview with unnecessary
question. The interviews ended with a light thankful snack as an appreciation for taking
part in this study.
Data Analysis
To meet the objectives of the present study, a triangulated method was employed
to immensely collect data that can facilitate exploring attitudes towards the current ESP
program. The notion of data analysis is the process in which data gathered from the
context is reconstructed in meaningful units (Lincoln and Guba, 1985). Analyzing data,
quantitatively and qualitatively, is seen as a crucial part in mixed methods approach
(Creswell, 2014; Creswell and Plano Clark, 2011). The data triangulation utilized in this
study aimed at comparing findings from varied sources that helped cross validate each
other (see figure 3). Then, they were reported to reveal what match or diverge among the
participants’ responses (Ivanovo & Creswell, 2009). The following briefly offers the
utilized data procedures that are discussed in detail in the following chapter.
Questionnaire

Semi-structure
interviews

Descriptive
analysis

Codes and
themes

Cross validation

Figure 3. The process of data analysis by Ivanovo & Creswell (2009).
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Quantitative analysis. The data collected via Qualtrics were compiled as a first
step to analyze them. The students’ responses were examined for missing data or
abnormalities. Qualtrics questionnaire was employed within this study for its usefulness
in drawing diagrams and charts. The data analysis was reported in descriptive statistics
mainly to provide support to the interviews that generated more accurate information in
the area of study. The frequencies, means, percentages, and standard deviation were
revealed not only to offer an overall understanding of the students’ perceptions but also to
reflect on the similarities and differences with the findings from similar studies. In other
words, the findings should either support or oppose other findings in ESP course
evaluation. Microsoft Excel document was used to compile the students’ responses into
three areas in accordance to (Question one and Question two) of this study. Data obtained
from the questionnaires were reduced, categorized, and analyzed as explained in detail in
the next chapter.
Qualitative analysis. Teachers’ interviews were conducted to answer the research
questions (number three and four) that mainly aim to investigate to what extend the
teachers were satisfied with the current ESP program they employed. Particularly, they
explored suitability of the textbook to the students’ needs and how materials were offered
to students during their lessons. For the interview analysis, I utilized this inductive
technique based on the grounded theory of Strauss (1987), which includes classifying the
important responses from the interviews into related themes (Creswell, 2007). These
themes were categorized with the regard to familiarity of ESP and related teaching
methods and the effectiveness of the integrated textbook currently taught at KAMA.
All data were manually coded by highlighting different segments and important
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words and then grounded them into a set of themes and categories (Maxwell, 2012). This
procedure helped me easily recognize and identify patterns emerging from each interview
response and then cluster common themes. Repeated statements and unique opinions that
were made by individual teachers were identified to check their agreement or
contradictory to majority attitudes. Notes were taken throughout the interviews to be
compared with other findings and views. It is worth remarking that the coding process
was shared with another researcher student at the same university for independent coding
(Thomas, 2006). The entire process of coding provided me with comprehensive
understanding of the concept under study and to draw comparison with previous studies
in ESP that will be presented in the next chapter. Common themes were identified in
these interviews that included the quality of the current textbook, how materials are
presented to students, students’ general attitudes, and what methods have been most used
in teaching the course.
Ethical Considerations
Within the entire process of data collection, all ethical issues were taken into
account before conducting the research instrument to preserve the rights and desires of
the participants (Merriam, 1998; Marshall & Rossman, 2011). As this study was
conducted at a military academy, I was aware of the sensitivity that might exist especially
among students towards their entire atmosphere at the academy, so I avoided any
offensive statements that may affect the participant’s responses. An approval letter was
obtained from KAMA before conducting the study (see appendix E). Furthermore, an
official letter from the University of Memphis Institutional Review Board (IRB) was
obtained before performing any sort of data collection (see appendix F). All ethical
83

regulations that are required by the (IRB) were highly reviewed and accurately employed
to protect the participants rights.
The participants were asked to sign written permissions to proceed with the
current study. Within the consent form, I clearly informed all participants about the
purpose of the study, its significance, their rights to withdraw at any time, procedures of
data collection, and role of their voluntary participation. I also used pseudonyms in the
interview instead of the real names to protect the informant’ anonymity and
confidentiality. Additionally, all students were emphasized that their data would be very
helpful, and their participation would not have any negative affect on their grades, as
their identities would be unrevealed. All participants were informed that the data will be
highly secure with the researcher and will be only used for the purpose of this study. I
assured all the teachers that their names would be replaced by initials and no identifying
features would be recognized from their comments. I finally guaranteed that all responses
from the data collection process were respectfully considered and protected in a personal
locker.
Trustworthiness in the Current Study
It was prominently essential to investigate the quality and suitability of a research
study by validating its data. As a study with higher validity is contemplated “more
trustworthy, meaningful, and accurate” (Loewen & Plonsky, 2016, p. 199), I endeavor to
design a valid study through applying a triangulation technique. Data gathered for this
study came mainly from two different sources (student’s questionnaires and teacher’s
interviews), which support the validity of the current study (Creswell, 2014). Another
strategy that could enhance validity is the “prolonged time in the field” which was
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proposed by (Creswell, 2014, p. 202). This strategy requires meaningful interactions with
the participants. As a teacher at KAMA for a long time, I have contacted the teachers
during the period of designing, piloting, collecting, and analyzing the study.
In practice, to ensure the validity and reliability of the questionnaire, Arabic
translation was first made to all items since students’ English ability might not be high
enough to understand the questionnaire well. Thus, all questionnaire items were piloted to
my research supervisor, bilingual expert, and a professor in Arabic studies before
implementation. Hence the questionnaire was evaluated and amended to be more valid
and reliable. The length of the questionnaire was taken into consideration for the purpose
of reliability. It was neither too short nor too long, as this could harm its validity and
reliability (Cohen et al., 2011). To also ensure reliability, I inclined to involve both
teachers and students in the investigated study to contribute to the thickness of findings
by their lived involvements with the current program.
In terms of the teachers’ interviews, they were dedicated to exploring more
thoughts and opinions about the current ESP program that could not have been gained by
the students’ questionnaires because of their nature and inability to freely express detail
views. The teachers were given the choice to present their related views and ideas in
either Arabic, their native language, or English whenever they feel comfortable. Such
technique allowed them to provide valid representations of thoughts about barriers that
they may encounter in classrooms. More specifically, to ensure validity and reliability of
the interview in my study, the interview questions were prepared with the assistance of
my current supervisor. Plus, an expert in ESP was consulted before piloting the entire
study. Additionally, as recommended by Creswell (2014) to use a high-quality recording
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device, the interviews were recoded using two machines: a high-quality digital voice
recorder and a modern device’s application called “Voice Memos” that is pre-installed on
an Apple iPhone7. These two devices were used for their easy and practical usage.
As a teacher at the site of study, I attempted to avoid bias in the form of
maintaining consistency during the interviews by asking the same questions to all
participants. Minor interference took place with the aim of clarifying unclear points. The
participants were given the floor to express their views with no reflection to my own
prerequisite assumptions (Maxwell, 2012). The focus of the interviews was to resolve
what the students need to learn and how materials should be presented to meet their needs
and desires. Finally, the coding procedures were shared with a Ph.D. student researcher to
cross check the thematic appropriateness. Throughout the analysis procedures, I
equalized the data description of both methodological approaches to enhance
trustworthiness within the study.
Chapter Summary
The current chapter drew on the research design and methodology that have been
selected to determine the effectiveness of the current ESP program at KAMA by
answering the four main questions that this study was based on. Particularly, two research
methods have been utilized to explore the participant’s attitudes toward the current
textbook and methodological practices namely, questionnaires and semi-structured
interviews with the aim of improving the current course. The students’ questionnaire was
designed to provide descriptive data about the issue under study while the teachers’ semistructured interviews helped to obtain more details that could not be gained from the
students’ questionnaires. Some steps that helped me tailor the direction that suit this study
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such as piloting the study and my role as a researcher were clearly prescribed.
Furthermore, this chapter acknowledged how the triangulated quantitative and qualitative
data were analyzed and interpreted. Some ethical issues were descried to protect the
participant’s rights and confidentiality within this study. Trustworthiness was also
explained that escalate the validity and reliability of the gathered data. Overall, this
chapter gave a holistic view of the methodology employed in this study and a conception
of the analysis part that followed in the next chapter.
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Chapter Four
Results
Introduction
As the previous chapter was concerned with the tools of data collection and the
rationale behind employing the students’ surveys and teachers’ interviews, this section
presents the fundamental findings gathered from both the Saudi students and teachers by
the two different tools. The adopted students’ surveys and teachers’ interviews in this
study aimed at exploring heterogenous views and understanding all issues related to the
interested phenomenon. This chapter is organized into two main parts; the first part
presents the findings obtained from the students’ surveys that are statically analyzed and
presented in response to Question One and Question Two of this study. The second part
presents the findings from the teachers’ interviews in response to Question Three and
Question Four. Following the data findings, chapter five will be presenting further
discussion about the quantitative/qualitative data in relation to the research questions.
To fully understand the information within this chapter, it is essential to briefly
view the applied methods in this study. For the quantitative data, the Saudi students were
asked to complete online surveys through Qualtrics. Data were analyzed by using SPSS
software and Excel program which are widely used in empirical studies for their ability
and accurateness (Pallant, 2005). For the qualitative part, six individual interviews had
been conducted with teachers who are currently teaching English at KAMA. The research
applied an inductive thematic approach for the purpose of analyzing the participants’
views toward the current ESP textbooks and teaching methodologies. In this part, the
participants’ quotes are presented which may help the reader to illustrate their answers
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and attitudes. To meet the aims of this study, the data analysis in this chapter focuses on
presenting the participants’ attitudes toward the current ESP course in terms of the
textbook under study and teaching/learning activities. Table 2 below summarizes the
research questions, instruments used to answer them, objectives, and data analysis
procedures.
Table 2
Research questions, Instruments, Objectives, and Data Analysis
Research Questions

Instrument

Objective

1. How do Saudi students
assess the current ESP
textbook and classes at
KAMA?

Online survey

•

2. Which classroom
techniques commonly
used in ESP do
students identified as
most helpful and
encouraging in learning
English for military
purposes?
3. What is the teachers’
familiarity with ESP
teaching and the goals
of the program offered
by KAMA?

Six individual
interviews

4. What are the teachers’
perceptions of the
required English
textbook designed for
military students?
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•

Data Analysis

Identifying
•
the usefulness
of the current
textbook and
the preferred
activities in
class (their
subjective
•
needs)
•

Descriptive
statistics (mean,
standard
deviation,
frequencies, and
response
percentage)

•

Grounded
thematic coding
(inductive
approach)

Gathering
information
about the
teachers
attitudes
toward the
textbook and
their own
teaching
practices

ANOVA test
Independent
sample t-test

Quantitative Analysis
This part discusses the experimental procedures the researcher followed in this study. It
presents all the data related to the study participants, instruments and their
standardization (validation and reliability), research questions and their answers
supported by the data, the statistical tests and analysis used in the study and
interpretations of the obtained results.
Descriptive statistics of the sample. The study involved 109 male participants
who were currently studying at KAMA, Riyadh, Saudi Arabia. The study was conducted
on students in their second and the third levels. There were 73 students in the second year
and 36 in the third year. Figure 4 shows the percentage of each level to the other.

33%

67%

second year

third year

Figure 4. Participants’ level of education
As for the language learning background, the participants of the study studied in
three different types of schools: 74 of them studied in public schools, 27 in private schools

90

and only 8 of them studied in international schools. Figure 5 shows the distribution of the
percentage of every group.

7.30%

24.80%

67.90%

public

private

international

Figure 5. Participants English study types
For their prior beliefs about the significance of the English language in their future
career, 106 students thought that English was necessary in their future career whereas only
three believed it was not important. Figure 6 presents the percentage of every group.
2.80%

97.20%

Yes

No

Figure 6. Significance of English in students’ future careers
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Of the 109 participants, 72 believed that the textbook and the language lab were
significant in language learning whereas only one thought that it is insignificant. Similarly,
79.8 % of the surveyed sample believed that class techniques and activities were important.
As for the number of the students in the class, 45 % of the participants emphasized its
importance. Table 3 shows their views in regard to the significance of four items: textbook,
number of students, language lab and techniques/class activities.
Table 3
Significant Items for Learning English
Yes
Textbook
Number of students
Language lab
Techniques/ class
activities

F
72
49
72
87

%
66.1
45.0
66.1
79.8

Partly
F
%
36
33.0
43
39.4
29
26.6
19
17.4

No
F
1
17
8
3

%
.9
15.6
7.3
2.75

Psychometric characteristics of the questionnaire. The researcher has followed
the academic procedures to standardize the instrument of the study by investigating the
validity and reliability of the questionnaire.
Internal consistency of the questionnaire. The researcher calculated the internal
consistency of the questionnaire by analyzing how each item is consistent with its scale.
Table 4 below explains the consistency of each item in relation to its scale. It shows the
correlation coefficient of each item and how it relates to the overall score of its scale.
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Table 4
Person Correlation Coefficients among Each Scale Items
First Scale
No.

correlation
coefficient

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18

0.65**
0.62**
0.60**
0.63**
0.74**
0.66**
0.78**
0.69**
0.72**
0.73**
0.69**
0.67**
0.55**
0.63**
0.68**
0.78**
0.76**
0.72**

Second Scale
No.

correlation coefficient

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15

0.71**
0.73**
0.73**
0.72**
0.69**
0.75**
0.70**
0.72**
0.70**
0.72**
0.70**
0.69**
0.60**
0.53**
0.61**

** statistically significant at the level of 0.01

Furthermore, it shows that the coefficients of the statements are significantly
corelated to the overall score of the scale at the level of 0.01 where all the correlation
coefficient values are high ranging between 0.55 – 0.78 in the first scale and 0.53 – 0.75 in
the second scale reflecting a high level of internal consistency of the instrument used in the
study.
Constructive validity of the questionnaire. The constructive validity of the
questionnaire was examined by calculating the correlation coefficients between the total
score of each scale and the total score of the questionnaire. Table 5 shows the results.
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Table 5
Correlation Coefficients Between Each Scale and the Questionnaire Score
Scale
correlation coefficient
First
0.92**
Second
0.87**
** statistically significant at the level of 0.01
The table shows that all the correlation coefficients of the two scales composing the
questionnaire and the total score of the questionnaire are high. They are 0.92 for the first
scale and 0.87 for the second scale, and both are statistically significant at the level of 0.01
indicating a high level of constructive validity of the instrument used.
Reliability of the questionnaire. Reliability of the questionnaire has been
calculated using two different ways, Cronbach's alpha and Spearman Brown Split – half
method. The results in Table 6 show that they are not only within the acceptable limit but
also recording high values reflecting that the questionnaire is reliable.
Table 6
Reliability of the Questionnaire
Reliability Coefficient
scale
first
second
total

Cronbach's alpha
0.86
0.8
0.9

Split – half
(spearman brown)
0.79
0.76
0.84

Statistical analyses. A five-point Likert scale was used where the students’
responses in the first scale were entered in SPSS as follows: 1 = strongly agree, 2 = gree,
3 = unsure, 4 = disagree and 5 = strongly disagree. The responses of the second scale
were entered as 1 = very helpful, 2 = somewhat helpful, 3 = did not use this activity, 4 = a
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little helpful and 5 = not at all. Then, using SPSS, the appropriate statistical analysis and
tests were conducted to answer the questions of the study.
Percentage of frequencies. The percentage of frequencies was calculated since it
best expresses the raw numbers.
Mean. The mean was calculated to determine the level of agreement/response of
each statement of the questionnaire. The mean is equal to the numerical estimation of the
individuals of the sample. In addition, it helps to arrange and rank statements according
to the mean of each one.
Calculating the participants’ attitudes. Frequencies, percentages and means were
utilized to identify the attitudes of Saudi KAMA students towards the use of ESP. The
responses of the participants were classified into three categories: if the mean was
between 3.68 and 5, it was considered high; if it was between 2.34 and 3.67, it was
assumed to be medium; and if it was between 1 and 2.33, it was taken as low. The length
of distance is ¾ i.e. 1.33 and the researcher calculated the relative weights according to
the following equation:
highest score – lowest score
number of responses

The Answer to Question 1
To answer the first question maintaining: "How do Saudi students assess the
current ESP textbook and classes at KAMA?”, the frequencies, percentages and means of
the participants responses of scale 1 of the questionnaire were calculated. Table 7 shows
the results.
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Table 7
Frequencies, Percentages and Means of Scale 1
item
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
All
dimensions

Strongly
agree
F %
67 61.47
12 11.01
21 19.27
81 74.31
59 54.13
46 42.2
41 37.61
24 22.02
12 11.01
15 13.76
25 22.94
26 23.85
47 43.12
71 65.14
74 67.89
14 12.84
31 28.44
25 22.94

Agree
F
35
48
39
27
36
30
40
14
45
21
41
37
28
32
24
37
29
46

%
32.11
44.04
35.78
24.77
33.03
27.52
36.7
12.84
41.28
19.27
37.61
33.94
25.69
29.36
22.02
33.94
26.61
42.2

Neutral Disagree
F
6
25
31
1
11
13
20
25
20
37
22
34
13
5
6
38
22
15

%
5.5
22.94
28.44
0.92
10.09
11.93
18.35
22.94
18.35
33.94
20.18
31.19
11.93
4.59
5.5
34.86
20.18
13.76

F
1
23
13
0
3
16
7
35
20
30
15
10
13
0
4
15
17
15

%
0.92
21.1
11.93
0
2.75
14.68
6.42
32.11
18.35
27.52
13.76
9.17
11.93
0
3.67
13.76
15.6
13.76

Strongly
Disagree
F %
0
0
1 0.92
5 4.59
0
0
0
0
4 3.67
1 0.92
11 10.09
12 11.01
6 5.5
6 5.5
2 1.83
8 7.34
1 0.92
1 0.92
5 4.59
10 9.17
8 7.34

Mean order
1.46
2.57
2.47
1.27
1.61
2.1
1.96
2.95
2.77
2.92
2.41
2.31
2.15
1.42
1.48
2.63
2.5
2.4
2.18

16
5
7
18
14
12
13
1
3
2
8
10
11
17
15
4
6
9

level
low
median
median
low
low
low
low
median
median
median
median
low
low
low
low
median
median
median
low

The results of the first scale were generally low. The mean of the scale was 2.18
as the table shows. Scale 1 encompassed 18 items and the means of the statements ranged
between 1.27 and 2.95. Statement No. 8 ranked first “Time allocated for this textbook is
not enough” with a mean of 2.95 which means that the students moderately believe that
the distribution of time across the content of the textbook is insufficient. The statement
that came second was No. 10 “The textbook is overloaded with activities” with a mean of
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2.92 indicating a bone of contention among participants. Of all participants, 37 took a
neutral position, 36 agreed and 36 disagreed meaning that the textbook activities are a
point of diversion among students. The lowest statement in the ranking of this scale was
No. 4 “I prefer a lesson where possibility of discussions is offered to me” with a mean of
1.27 reflecting a low level. The table shows that 81 of the students strongly agreed, 27 of
them agreed and interestingly not a single student disagreed with this statement.
Statement No. 14 “Learning by talking to others in English is my preferable way in
learning” with a mean of 1.42 was the second lowest where (94.5%|) of the sample
agreed with it demonstrating that the great majority of the students believe that
interacting with others in the target language is effective in learning English.
The Answer to Question 2
To answer the second question maintaining: " Which classroom techniques
commonly used in ESP do students identify as most helpful and encouraging in learning
English for military purposes?”, the frequencies, percentages and means of the
participants responses of scale 2 of the questionnaire were calculated and
Table 8 shows the results.
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Table 8
Frequencies, Percentages and Means of Scale 2
item
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
All
dimensions

very
helpful
F
%
47 43.12
18 16.51
12 11.01
13 11.93
3 2.75
57 52.29
29 26.61
25 22.94
7 6.42
23 21.1
67 61.47
39 35.78
67 61.47
71 65.14
7 6.42

somewha
t helpful
F %
33 30.28
28 25.69
9 8.26
23 21.1
10 9.17
39 35.78
30 27.52
22 20.18
6 5.5
23 21.1
26 23.85
26 23.85
28 25.69
29 26.61
5 4.59

did not use A little
Not at all
this activity helpful
Mean order level
F
%
F
%
F
%
20 18.35 8 7.34 1 0.92 1.93 11 low
52 47.71 8 7.34 3 2.75 2.54 6 median
78 71.56 6 5.5 4 3.67 2.83 4 median
57 52.29 12 11.01 4 3.67 2.73 5 median
84 77.06 6 5.5 6 5.5 3.02 3 median
9
8.26
3 2.75 1 0.92 1.64 12 low
40 36.7
9 8.26 1 0.92 2.29 9
low
53 48.62 8 7.34 1 0.92 2.43 7 median
77 70.64 9 8.26 10 9.17 3.08 1 median
60 55.05 2 1.83 1 0.92 2.4
8 median
14 12.84 2 1.83 0
0 1.55 13 low
32 29.36 7 6.42 5 4.59 2.2 10 low
13 11.93 1 0.92 0
0 1.52 14 low
5
4.59
4 3.67 0
0 1.47 15 low
84 77.06 4 3.67 9 8.26 3.03 2 median
2.31

low

Scale 2 encompassed 15 items and the means of the statements ranged between
1.47 and 3.08. The results of the second scale were generally low, too. The mean of the
scale was 2.31 as the table shows. The statement that ranked first in this scale was No. 9
“instructions on cleaning guns” with a mean of 3.08 which means that KAMA students
believe that activities involving instruction on cleaning weapons are relatively helpful.
Interestingly, 77 of them (70.64%) maintained that they did not use this activity, 19 found
it little helpful to not helpful at all and 13 viewed that it was somewhat helpful to very
helpful. The statement that came second was No. 15 “activities on labeling a gun” with a
mean of 3.03 revealing that 77.06 % did not use this activity at all, around 12 % of them
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believed that it was little helpful to not helpful at all, and 11% considered those activities
as somewhat helpful to very helpful. The lowest statement in the ranking of this scale was
No. 14 “reading- writing activities” with a mean of 1.47 reflecting a low level. Only 4
students found it little helpful or no helpful at all whereas 100 maintained that such
activities were somewhat helpful to very helpful.
More Insights into the Data
Out of research curiosity and interest, the researcher further analyzed the students’
responses to see whether there are differences between the second and the third level
students’ attitudes toward the use of ESP at KAMA. To that end, the researcher compared
the means of the second level scores to those of the third level across the two scales of the
questionnaire. The researcher used independent sample t-test to explore if there are any
statistical differences between the two groups. Table 9 shows the differences between the
two groups in each sub-scale and the overall questionnaire. It shows that there are no
statistically significant differences between the second and the third level students in their
assessment of the current ESP textbook and classes at KAMA in each scale and the
overall score of the questionnaire. All of the t values are higher than 0.05 and therefore
statistically insignificant.
Table 9
Differences Between Levels in Assessment of KAMA Textbook and Classes
Scale
First
Second
Overall
score

Group Level

N

Mean

second year
third year
second year
third year
second year
third year

73
36
73
36
73
36

39.30
39.58
34.67
34.67
73.97
74.25
99

Std.
T p-value
Deviation
6.97
0.21 0.83
5.48
5.96
0.00
0.99
4
4.35
10.53
0.14 0.88
7.70

Similarly, the researcher investigated the effects of prior English study type on the
views of second and third level students toward the use of ESP at KAMA. The researcher
conducted a one-way ANOVA test to compare the mean scores (both subscales and the
overall score) of the three groups according to their previous type of study (Public,
Private and International) in order to explore if there are any statistical differences among
the 3 groups. The results in Table 10 show that the differences among the scores of the
three groups are statistically insignificant where all the calculated f values 0.67, 0.84 and
1.11 are insignificant because the expected value is larger than the level of 0.05
indicating that the prior study type does not differentiate among the three groups.
Therefore, it does not have an effect on their attitudes towards the use of ESP at KAMA.
Table 10
Differences among Students Based on Study Type

First

Second

Between
Groups

Sum of
Squares

df

Mean
Square

57.060

2

28.530

Within Groups
Total
Between
Groups

4490.976
4548.037

106
108

42.368

50.554

2

25.277

Within Groups
Total

3165.556
3216.110

106
108

29.864

207.343

2

103.672

9857.207
10064.550

106
108

92.993

Between
Groups
Overall
score Within Groups
Total

100

F

Sig.

.673

.512

.846

.432

1.115

.332

Qualitative Analysis
A qualitative interview instrument was used in this study to elicit in-depth
responses from teachers for the purpose of gaining a more profound understanding of
their own attitudes and to probe into specific questions of research interest. All interviews
were digitally recorded, and then transcribed and coded for further analysis. The six
participants were interviewed using a semi-structured interview technique with questions
related to their background, students’ motivation, general attitudes, teaching styles, and
difficulties. All the teachers had studied English as their major in graduate studies. In
addition, they had rich teaching experiences at the time of interviews; except for one
teacher who is less experienced than the others. They all teach English to military
students, who are in their second/third year, through the same textbook. To ensure
anonymity, all the six teachers have been respectively given abbreviations to refer to
them; TS, TM, TT, TQ, TH, TA. Table 11 shows the demographic details of the
interview participants.
Table 11
The Demographic Details of the Interview Participants
Participant Academic
Qualification
TS
TM
TT
TQ
TH
TA

PhD
PhD
PhD
PhD
PhD
Master

Major
Education
Applied Linguistics
Applied Linguistics
Applied Linguistics
Applied Linguistics
Applied Linguistics

Years of
Experience
29
13
14
17
19
6

Due to the nature of information which has been obtained from interviews,
analyzing qualitative data may follow different steps from the analytical process of
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quantitative data. In practice, analyzing the interviews in this study went through six
analytical phases that were suggested by (Creswell, 2014): 1) organizing the data, 2)
reading through all the data, 3) coding the data, 4) generating the key themes/categories,
5) interrelating themes, and 7) drawing conclusion. The coding process broke the
teachers’ interviews into three categories: 1) personal information and background, 2)
ESP teaching methods and practices, and 3) perceptions about the current integrated ESP
textbook. The analysis was dedicated to the second and third components as the first
category did not serve the phenomenon under study. More specifically, the analysis
procedures looked at what methodology teachers follow in delivering knowledge to their
students besides to their perceptions about the usefulness of the current textbook.
As the primary goal of this study modeled around what lacks the current ESP
course that can be fixed to enhance students’ English competence, interviewing teachers
was thought to be a significant mean in fulfilling that aim. Interviews have the ability to
obtain an in-depth understanding of the issue under study from teachers’ perceptions and
then can be matched with students’ target needs in order to find out what lacks students to
perform well in their second language learning. For that purpose, the researcher audiorecorded interviews with six teachers and listened to them for multiple times before the
process of analysis. All interviews were manually transcribed and notes were written in
the margins. Then, common themes and repeated points by participants were highlighted.
Contradictory or distinctive views were taken into consideration in the analysis part.
Finally, notes from interviews were cross-checked, codified, and then connected to the
main categories. Common sub-categories in the interviews will be described below and
supported with participants’ quotes to illustrate their perceptions and views on the current
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textbook and the teaching methods. Table 12 shows the two main categories and their
sub-categories drawn from the data.
Table 12
Main Categories and Sub-categories Drawn from the Interviews
Category
ESP teaching methods
and approaches

The effectiveness of
the current integrated
textbook

•

Sub-category
Aims of the course

•

Familiarity with specific ESP teaching methods and
how knowledge is delivered

•

Helpful strategies in teaching English for military
purposes

•

Techniques used to motivate students

•

Employing standardized tests in students’ evaluation

•

Teachers’ role in choosing/evaluating the textbook

•

Views of the content of the textbook

•

Introducing outside materials to meet students’ needs

•

Using the language labs

•

Main concerns related to teaching the current textbook

The Answer to Question 3
To answer question 3 of this study (What is the teachers’ familiarity with ESP
teaching and the goals of the program offered by KAMA?), participants were asked
specific questions in person to seek an accurate and deep intuitive understanding of the
teachers’ teaching methodologies and strategies implemented in classrooms and how
those relate to the aim of this program. Participants were also asked about how they
assess and motivate students in their classes. It is hoped that the sub-categories presented
below will help to highlight some factors that can help or hinder the teaching/learning
practices and then can be used gradually and skillfully to improve the on-going language
103

course at KAMA.
Aims of the course. Although all participants agreed that the course main
objective is to improve students’ level in English, their views showed contradictory in
terms of the skills and level of language that they target for their students. TT said that
what our students need is basic knowledge in different topics. TS viewed the aim of the
current course as to provide students with an amount of vocabulary that can be used in
their future career. TM went beyond that by saying that “we need our students to be able
to communicate effectively with other military staff around the world whenever they are
appointed in their new future careers.” Similarly, TA reported that the aim of this course
is to “develop the students’ abilities to understand real-life English in a military context.”
More surprisingly, all participants reported that they have never been provided
with a written and official aim of the English course by the administration. TH also added
that “we never met at our department to discuss the aims of the course.” All participants
agreed that the English level of students is remarkably varied which can hinder
accomplishing the main aims of the program. In other words, some students came with a
level of English that can be easily rated as advanced learners of English yet, others
struggle in identifying some basic English words which contradicts with how students
perceived their levels of English in the survey. In figures, about 2% of students reported
their level of English as very low in the student’s survey while the majority of them
perceived their English language as very good or excellent.
Familiarity of specific ESP teaching methods and how knowledge is
delivered. In this main part of the interview, it was aimed to investigate their awareness
of the appropriate teaching methods that can be applied for ESP learners and what they
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tend to follow in the classrooms. It is worth mentioning that researchers such as
Hutchinson and Waters (1987) and Richards (2007) as many others, assured that ESP
teaching is different from general English courses where ESP learning requires
cooperative learning (CL) among learners. Particularly, ESP courses focus on task-based
learning (TBL) and interactive activities that enhance students to work in groups. From
the interviews, all participants are familiar with general methods in today’s classroom.
Yet, the majority of them (five teachers) fundamentally share the view that there is no
specific method for ESP class. One teacher was aware that ESP class should be different
from a general English class in terms of teaching methodology. TT expressed his
familiarity with the teaching methods as follows:
Basically, I was not aware of teaching methods and approaches until I studied my
master. What I knew before that time was the grammar-translation method as we as Saudis_ are accustomed to in our classrooms. Now, I can say that I’m familiar
with many teaching methods that can help me in class. I also came across with the
army method that was used decades ago to teach English for military students
around the world.
Throughout the interviews, teachers were asked to specify their implemented
teaching methods in their classrooms and the reason behind their choices. Unexpectedly,
the majority of teachers pointed out that lecturing was the main applied methodology in
their classrooms. Specifically, four teachers out of six reported that they cited the
grammar-translation method as the most preferable and suitable method for their
students, although they include role-plays and group activities from time to time in order
to encourage students to be more active in class. They justified choosing this particular
method for the following reasons; 1) time constrain 2) heavy teaching loads, and 3)
students themselves. These findings were similar to those of Pham (2013) who found that
such factors could affect teachers’ choice of teaching method. TS illustrated his view by
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saying:
“We’re asked by administration to finish the textbook within the time range of
almost three months, so I see this method suits my class. This method helps me
to assure that my students understand the lesson.”
TA explained how the heavy loads don’t help them implement other methods. He
said, “with the average load of 15 lectures a week, I can’t carry out activities that require
more time to prepare and manage.” TH reported “our students have heavy training early
morning which make them very depleted in class so, I found this method suitable for their
class and easy for me to control them.” Similarly, TQ claimed that the inadequate levels
of students’ English language hinder applying communicative approaches and he is
forced to use Arabic in his class. On the other hand, TM expressed that he applies
different methods and approaches that include -but not limited to- pair work, group work,
silent reading, and discussions depending on the lesson at hand. He said that he tends to
implement communicative approach in his class to enhance students to be more
productive and not remain silent and recipient of knowledge. That teaching method as he
claimed made him unwelcomed teacher by many students because they want him to
follow the teaching method that they used to be taught with.
Helpful strategies in teaching English for military purposes. Participants were
asked about their own strategies that they perceive helpful in ESP teaching and allow
learners develop their learning process. All teachers stated valuable strategies that are
helpful to some extent in ESP class such as performing group work activities, filling the
gap, writing main ideas of a paragraph, and matching words. However, with the
overloaded schedules, it was difficult to implement them frequently. Only two teachers
said that they predominantly apply one of these strategies and activities on regular basis
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in their classrooms. TM clarified that he encourages his students to speak in their groups
and avoid remaining passive even though, they have remarkable linguistic barriers.
On the other hand, TQ listed some activities that he perceives useful in class such
as individual work, pair work, group work but rather he rarely applies these activities
because of the time constrains. He said, “I believe such activities are in need in our
classes, but we have no enough time to effectively perform them, having extra time helps
immensely to implement valuable activities.” TA described his strategy slightly different
by saying:
I, personally, present the new vocabulary to class, read them several times, and
then discuss the meaning before reading the new passage. Finally, I ask my
students some related questions to make sure they understand the lesson. This
strategy provides me with great ability to control my class and avoid any likely
disruptive behavior.
From the above views, teachers can contribute to gradually improve the level of students’
English language by applying such activities whenever available. Yet, it seems that some
teachers don’t take the students’ desires and needs into consideration. Instead, they seek
the strategies that fit and work with their own preferences and convenience.
Techniques used to motivate students. With the heavy training that military
students have at KAMA that includes marching and workouts in the sun besides to the
harshness of being yelled at and given orders, an attempt was made to explore the means
of motivation that teachers employ to motivate their students intrinsically or extrinsically.
Motivation is seen by (Richards, 2007; Dudley-Evans and St Jons,1998) -among othersas one of the key factors in language learning. From the interviews, all teachers agreed on
the fact that the majority of students lack motivation in learning as they are not given
enough time to study outside the class because of their heavy training. This finding is
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consistent to the finding of (Chostelidou et al., 2009; Pham, 2013) who notice students’
excitement to learn though some of them were not properly motivated. For that
problematic issue, teachers created diverse ways in motivating students. It is interesting
to note that all of them believe of how important is to raise the level of their students’
motivation to perform well. TH illustrated one useful technique to motivate students in
his class by keep reminding them with the importance of the English language in their
future careers as officers with good knowledge of English is usually assigned to better job
than the one with low level of English. TA found showing interest in the students’
training achievements is very useful as they show inclination to use their communicative
skills in related topics. He said that he asks students about practical activities that were
done in their fields to give them opportunities to communicate and express themselves in
English.
TQ extrinsically encourages his students by showing the reward of good students
in front of the class whenever they effectively participate. In the same vein, TT indicated
to the students’ needs to get good grades which can be dominantly considered as extrinsic
motivation. He commented “I think, students can be easily kept enthusiastic by
discussing how the grades are made and what they have to be getting into to achieve good
marks.” Moreover, it seems that students can be also motivated by how teachers are
committed, enthusiastic, and more practical. This is what TM briefly commented on his
technique:
Being personally committed is definetly the key to my students. I always show
commitment and respect to my class and students in order to get out more from
them. They are treated as adults who are in class to work not to be overwhelmed.
I’m in class to help whenever they need by giving more practical examples that
are related to real life with taking into consideration the individual differences
among students.
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Employing standardized tests in students’ evaluation. Due to valuable
contributions that appropriate assessment could add to any ESP course, this part of the
study aimed to explore information about how teachers assess the students’ improvement
in the course. In particular, teachers were asked to specify their means to measure their
students’ performance. It is worth stating that the final grade of English course is 100
marks that are divided into two semesters, 50 marks in each semester. The distribution of
the 50 marks is as follows: 35 marks for the final exam and 15 marks for mid-terms,
participation in class, and students’ behavior. Students have to get at least 60 marks in
total to pass the exam at the end of the year.
Interestingly, all teachers cited traditional practices of assessment that include:
quizzes, mid-terms, and final exams. Only one teacher added that he implements extra
types of assessment that include take home exams and then discuss it with students
individually. To exemplify, TQ justified employing such types of assessment as they are
required by the administration. Similarly, TH commended “I can’t go beyond the
regulations set by the policy makers at the academy regarding to assessment procedures.”
QA stated “As we teach students vocabulary and some basic skills, assessing students
should be compatible to what students are taught.” Slightly different, TM added some
types of homework to guarantee his students’ progressing during the course. He stated
Besides the required criteria of assessment in the course that include quizzes and
final exams, I tend to do a placement test that is derived from the Oxford Quick
Placement Test. I apply this short-standardized test to my students on their
arrivals at the beginning of each semester to find out their levels of English
language and what they need in order to improve their proficiency. Accordingly, I
provide them with suitable extra work and then meet each student individually to
discuss what was done.
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The Answer to Question 4
In answering question four of this study (What are the teachers’ perceptions of the
required English textbook designed for military students?), interview questions were
directed to investigate the extent to which the current integrated textbook had been
effective in improving students’ English language skills. Weir and Roberts (1994) assert
that the effectiveness of any course is mainly measured by the improvement of students’
abilities. This part attempted to identify the teachers commonly encountered concerns
that could help improve the effectiveness of teaching the current textbook and
opportunities to introduce supplementary materials to meet their students’ necessities,
needs, and lacks. Even though the teachers provided insightful views about what needed
to be changed in order to enhance students’ proficiency, their reflections displayed
positive attitudes, to some extent, towards the textbook in use. The five sub-categories
that emerged from the data obtained from the interviews are presented below supported
by teachers’ own words.
Teachers’ role in selecting/evaluating the current textbook. Choosing an
adequate textbook should be in reliance to the purpose of studying the language
(Richards, 2007). In other words, teaching advanced ESP students require contacts with
authentic academic materials that are related to their field of study, whereas beginner
learners need to be taught at the word and sentence level. For this purpose in mind,
teachers participated in this study were asked about their roles in choosing and evaluating
the main textbook American Language Course which is used to teach students integrated
skills. A separate listening textbook, lab textbook, is also used as supplementary material
to enhance the students’ listening skills. The series of textbooks has been designed by
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(DLIELC), as early discussed in chapter one, covering the essential ESP skills for a
diverse international military population.
The findings of the teachers’ interviews indicated that five teachers out of six had
no role in choosing or evaluating the current imposed ESP textbook or its integrated
skills. TS said that he participated in choosing the course textbook with some other
administrators. TT commended that he was completing his studies in the UK when this
book was assigned to students. TM reported that the head of the department was the one
who took part in choosing the course book. TQ said “I was neither asked to choose the
book nor to evaluate it later. TA reported that no attempt was done to evaluate the
outcomes of the current textbook from the time of its application a few years ago.
Views of the content of the textbook. After highlighting the absence role of
teachers in choosing the current textbook, this part of the interview aimed at investigating
teachers’ perceptions related to the content of the imposed textbook and its compatibility
to students’ level of proficiency. Graves (2000) and Nation and Macalister (2010) highly
recommend that the content of a course book should well match the students’ proficiency
level.
Although the teachers have some concerns in terms of the textbook, the analysis
of this sub-category revealed that the majority of teachers showed positive attitudes
towards the content of this textbook. Specifically, the teachers demonstrated their
satisfaction towards exposing students to authentic topics that are related to their real life
which definitely help gaining useful environment of learning. TS expressed his
satisfaction by saying
Topics of the current book are supported by exercises and activities that can
contribute to our students’ language learning. Useful activities such as
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information gaps and role plays may meaningfully enhance the students’ speaking
skills and provide opportunities to negotiate meanings in an authentic context.
TT illustrated his positive view as the textbook “presents interesting and stimulating
topics in each chapter which could prevent disinterest and boredom.”
On the other hand, TA showed dissatisfaction with the course book by saying
“The current textbook only emphasizes on teaching new vocabulary and grammar.” TM
reported the following:
I’m convinced that this series of textbooks is helpful. Yet it might not suit
students with different levels of English in one class. I think, students should be
divided into groups based on their level of English language then, each group is
given the proper textbook according to their proficiency.
Overall, teachers seem positively perceive the course textbook but they expressed some
factors that will be discussed later, which may hinder its usefulness like contact time,
class size, and types of assessment.
Introducing outside materials to meet students’ needs. With the dramatic
acceleration in knowledge delivery in the new technological era, the use of
supplementary materials became fundamentally important as no textbook exists to
perfectly fit all students’ needs (Dudley-Evans and St John, 1998; Savas, 2009). Thus,
this section of the interview intended to perceive how often supplementary materials like
flashcards, audio tapes, videos, projectors, or extra handouts were used in classrooms.
Surprisingly, the findings showed that four out of six teachers indicated that they did not
use such materials in their classrooms. This nearly absence of supplementation greatly
contradicts with the students’ desires as 94% of them reported in their questionnaires that
they strongly agree or agree on the usefulness of such materials for the betterment of their
learning. The comments mostly cited by teachers to justify their views were related to the
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internet access and the administrative procedures that they have to follow before
integrating extra materials in their classrooms.
All the four teachers shared the same concerns by reporting that they didn’t use
extra materials in class due to the restricted internet access at KAMA for security
purposes. They also commented that they lack time to introduce their own materials. To
illustrate, TQ reported “Although our classrooms are fully equipped with TV screens,
monitors, and PCs, we don’t have the autonomy to introduce new materials due to the
absence of internet besides to the heavy burdens of teaching loads assigned to us.” From
another viewpoint, TM said the following:
With the restricted time and opportunities, I sometimes tend to implement
supported materials like flashcards or games in my class. I personally found
power point slides and hand-outs very helpful and motivating in class, but I need
to prepare them in advanced and show materials to the administration for
approval.
Using the language labs. The importance of language labs can’t be mitigated in
language learning as they can provide students with a strong platform for effective
practical training in the new language. Richards and Rodgers (2001) depict the precise
function of language lab as a means to provide students with the sounds and rhythm of a
language. Therefore, this section aimed at elaborating, to what extent, teachers use the
available labs that are already fed with audio materials from the language textbook. All
language labs are computer-based laboratories that provide both teachers and students
different features to facilitate teaching/learning process with no connection to internet.
Four teachers stated that they don’t use lab regularly because the class time is too limited
for lab use. TA reported that “the 50 minutes class time is too short for using lab and
achieving the lessons’ objectives.”
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The large number of students in class was also a big barrier that hindered teachers
from using labs. TS felt that “the large number of students, combined with the limited
time would likely lead to a loss of control in class.”. In addition, two teachers reported
that the language labs are shared with another department which complicated finding a
free lab to use. TT briefly described the negative points connected with using labs as
follows:
If used properly, language lab has the potential to be a prominent tool for
introducing students to not only learn the language but also get in touch with the
foreign culture. But, we are asked to finish the main textbook with the time given
by the administration which impedes the use of lab. Besides, the formation of the
seats hinders an effective use of labs which makes the teachers unable to monitor
all of his students due to the patricians.
Main concerns related to teaching the current textbook. As stated previously,
the majority of interviewed teachers identified the current textbook as useful;
nevertheless, they reported some essential concerns encountered during teaching the
course books that they perceived as hindering their performance to make successful use
of the available course books. The researcher selected the most three barriers that were
narrated by the majority of teachers, time constraints, grouping students to levels, and the
need for ESP training programs. These problematic issues are discussed in detail below.
Time constraints. Time was a fundamental factor stated by all teachers in several
occasions. All teachers cited lack of time as a key obstacle to implementing
supplementary materials into their teaching that supposed to be enablers to support
achieving their teaching aims during the course. Interestingly, the students’ surveys
showed that the majority of them agreed that the time allotted to their textbook is not
enough. Moreover, the effective use of labs is turned away as it is seen a time-consuming
activity in every day teaching from teachers’ views even though students perceived labs
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as one of the most significant tools in learning English through their surveys.TH
indicated that “the required content in each course book is huge and cannot be covered in
the time-frame that is given by policy makers. What makes the situation more
complicated is the packed classes that hindered me to implement extra materials to
students.” Likewise, TA stated
The main reason that made me avoid going to the lab was the shortage of time as I
am asked to focus on covering the required content that students would be
examined about. Although, I realize the benefits of lab activities in teaching a new
language, I think, due to the insufficient of time allotted for the current textbooks,
teachers are unable to cover the required content.
Grouping students to levels. The most commonly mentioned obstacle that
hampered teachers to perform well in class is the heterogenous English levels of their
students. Teachers expressed negative impact on their teaching process as students with
low levels of English cannot cope with advanced students which creates a big challenge
for them. Five teachers suggested to divide students according to their levels of English
in order to improve the teaching and learning process. Particularly, they asked to group
students to three levels, advanced, intermediate, and beginners from the beginning of the
students’ enrollment at KAMA. TT stated “students with low levels of English should not
be mixed with advanced students in order to facilitate dealing with each group
separately.” In a same vein, TQ added to this concern by stating:
In many occasions, I asked to divide students into levels based on a placement
test. For example, I got students in my class who struggle to identify some basic
vocabulary in English and cannot express their thoughts clearly. On the other
hand, some students are able to understand any kind of written or spoken English
and also convey ideas with high accuracy supported by descriptive devices like
adverbs and clauses. Such students are easily to get very bored in my class as they
can see nothing new that they may get benefit from. We can get many things out
of such students who were taught in international schools or in a native English
language country before joining the academy where they used to perform oral
presentation and collaborative work.
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The need for ESP training programs. Performing any evaluation of ESP course
should include how teachers are aptly trained to teach ESP in that course. Indeed, lack of
teacher training seems a problematic issue worldwide. Mahapatra (2011), among many
other researchers, agree that teacher training programs are run in an unbelievably slow
motion. Several researchers like (Swales, 1985; Dudley-Evans and St John, 1998; Nunan,
1999) see ESP teachers as a collaborator, course designer, material provider, and an
evaluator. As a result, he/she is in need to be trained accordingly in order to accomplish
such roles. In addition, as needs analysis a fundamental part of ESP teaching (Hutchinson
and Waters, 1987), teachers should be given the proper training courses to conduct an
appropriate needs analysis for their students to avoid unwanted results.
With the importance of training in mind, the responses of participants reflected
disappointed results by showing that lack of training is a common concern among
teachers. In numbers, five teachers who constituted (83%) of participants reported that
they suffer from lack of training programs in ESP teaching. Although all of teachers got
scholarships to pursue their studies abroad, none of them have ever attended an ESP
training course in Saudi Arabia. Additionally, teachers’ responses showed great interests
in receiving ESP training that is designed and tailored in response to their needs. TQ
expressed his needs to such a course by saying “attending training sessions would help us
improve our teaching performance in ESP teaching.” TM expressed teachers’ needs to
receive training on the required skills in teaching this field by saying:
We need to be aware of differences between teaching ESP and general English.
ESP has its own features, methodology, and assessment practices. Therefore,
attending ESP training courses would help us to be able to contribute to the
development of our students’ English proficiency.
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Chapter Summary
In this chapter, the results of quantitative and qualitative data have been presented
and analyzed. The quantitative data obtained from 109 students’ questionnaires statically
analyzed while the data gained from teachers’ interviews constituted the qualitative part
of this study. The researcher performed comparisons between participants’ responses
wherever needed in order to identify differences among participants’ views as well as
propose beneficial recommendations accordingly.
In the first part, data were gathered through students’ surveys and then analyzed
to help understanding the students’ attitudes towards the current ESP course. The results
of this part showed that students recognized the value of English language in target
careers. The findings indicated that the majority of students thought that textbook and
language labs are the most significant in their language learning. Furthermore, the
majority of students believed that time allotted to the current textbook was insufficient.
The final part of the questionnaire showed that the most preferable activity is about
cleaning guns, yet 70% of students reported that they did not use this activity in class.
The qualitative data gained from teachers’ interviews were thoroughly analyzed
following an inductive approach. The results showed that the majority of teachers gain
insufficient ESP training in terms of teaching methods and approaches. Moreover, they
seemed heavily follow the grammar-translation method as the most preferable teaching
method for their classes. In terms of the current textbook, the majority of participants
showed their satisfactions towards teaching it with some negative points that would be
easily resolved. The chapter ended up with analysis of main concerns reported by
participants related to the current course books.
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Chapter Five
Discussion of the Findings
Introduction
After presenting the data analysis in the previous chapter, this section of the study
will discuss the results as they pertain to students’ and teachers’ attitudes towards the
effectiveness and appropriateness of the textbook and teaching methods. The evaluation
data in this study were gained from students’ questionnaires and teachers’ semi-structure
interviews targeted the overall satisfaction upon the issues under study. The discussion of
the findings is hoped to serve for the betterment of the current course by evaluating its
value and identifying challenges that are faced by teachers and students. This section of
the study is particularly concerned with the potential factors of students’ low English
proficiency and the strengths offered by teachers which need to be reinforced in order to
improve the ESP course at KAMA. The main findings of this study are thoroughly
discussed according to the research questions and linked to previous findings gained from
previous ESP/EFL research studies.
Overall students’ and teachers’ attitudes towards the textbook
For the progress of the current course, this study made an attempt to assess to
what level the students and teachers are satisfied with the textbook as they are the only
parties who are in direct contact to it. Indeed, textbook could be a prominent means in the
teaching and learning process which is advocated by most researchers in ESP wherever
they are wisely and flexibly used (Hutchinson and Torres, 1994; Cunningsworth, 1995;
Grant, 1987; Dudley-Evans and St. John, 1998; Donna, 2000). With the vast benefits of
using textbooks, students were asked to rate their satisfaction towards the topics,
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language of the textbook, and activities for the aim of evaluating its effectiveness in the
teaching/learning process. As indicated in table 7 in chapter 4, more than half of the
students (55.5%) strongly agreeing or agreeing that the topics of the textbook is related to
their military field. With respect to its language, 55% of students believed that the
language of the textbook is appropriate to their everyday of English. The activities of the
textbook were seen somehow helpful as 52% of students strongly agreeing or agreeing
that activities are enjoyable but rather 33% of them stated that their textbook is
overloaded with activities. Proponents of authentic materials (Breen, 1983; Lee,1995)
suggest that authentic tasks and activities should be represented in real-life language use.
Broadly speaking, Dudley-Evans and St. John (1998) argue that there is no single
textbook works perfectly in a classroom. In other words, every book has its own merits
and negativities. According to the students’ responses, it can be claimed that the current
textbook is relatively suitable in terms of its topics, language, and authenticity.
Supplementary materials can add insights to the effectiveness of the textbook in order to
reach the students desire and needs. At the same time, it seems that the textbook was not
likely to be helpful in improving students’ speaking skill which is a main skill for their
future careers. This conclusion is supported by the findings from students’ surveys that
proved that the majority of students (95%) prefer teaching by talking English to others.
Unfortunately, with the overloaded activities and shortage of time, students seemed to
have no time to practice speaking skill in class.
Regarding to the teachers’ attitudes towards the current textbook, the interviewer
elicited information about teachers’ roles in selecting and evaluating the textbook in
hands. The results showed that they were not asked to evaluate the books and only one
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teacher participated in choosing the current series of textbooks. Moreover, the teachers
claimed that they did not have freedom and time to include their own materials to meet
students’ pedagogical needs. This situation taking place at KAMA is highly criticized by
(Dudley-Evans and St. john, 1998; Harwoods, 2005) because textbooks cannot solely
accommodate students with their needs in any ESP program. Thus, teachers are in need to
be given the autonomy and time to cater their students with the required materials to meet
their needs and desires of learning.
In response to the main components of the textbook, the teachers believed that
this series of books includes related topics that may attract military cadets such as “life in
a post, I’m in the army now, and He gets up early”. Such topics lend support for students
to be familiar with suitable terms related to their field of study. Lee (1995) argues that
authentic materials play a great role in increasing students’ motivation. In addition, the
findings of the interviews showed teachers believed that this series of textbooks presents
adequate and helpful vocabulary within its units and also a reviewing final unit to help
students memorize new vocabulary in order to consolidate what have been taught in the
first units. However, the majority of teachers stated that the grammar points are clearly
presented and arranged from easy to complex. The teachers also reported that reading
passages are interesting, motivating, and not culturally biased as they don’t reflect
negative attitudes to any culture. Finally, all teachers agreed that the teacher’s textbooks
provide guides about how they should be used to the utmost benefit of students.
Despite of its positive characteristics, the results of the interviews showed
apparent unfavorable views towards implementing the speaking skill throughout the
textbook. Five teachers agreed to what the students stated about the ineffectiveness of the
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speaking activities. The majority of teachers stated that speaking activities in this series
of textbooks (particularly from book 3 to 8) can’t be enough for their students’ future
careers where speaking is a very important skill they will need in their fields. As argued
by several researchers, insufficient amount of speaking activities cannot only negatively
impact the efficiency of teaching process but also demotivate students in their classrooms
(e.g., Savignon, 1983; Hu, 2005; Jeon and Hann, 2006). What makes the situation worse
is that teachers don’t effectively use language labs due to lack of time beside to the large
number of students in each class as they stated earlier. Based on the aforementioned
findings, it seems rational to suggest that the objective of teaching ESP for those students
is not obviously set. In fact, none of the teachers obtained explicit statement of objectives
and aims for teaching this course. The fact about absence of clear objectives was in line
with that concluded by Al-Hawsawi (2004) who conducted a formative evaluation of the
English program at the Saudi Electricity Company Training Institute. His study showed
that the failure of conducting needs analysis led to setting unclear objectives that resulted
in unfavorable outcomes from the ESP program.
Students’ preferred activities and tasks. The nature of this study was formative
evaluation, dealt with on-going materials used in the course. One of its objectives was to
present students voices and their attitudes towards not only the current activities in
classrooms but also their preferences of tasks. Rea-Dickens and Germaine (2001) argue
that students are very important sources of information in the process of evaluating a
program for their abilities to draw insights on classrooms-based factors that impinge on
the success of learning process. To identify their preferences, students were asked to rate
some specific activities that are often applied in ESP class. The results showed the vast
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majority of students (91.75%) rated reading/writing activities as very helpful in learning
English and 87.16% rated speaking/listening activities as very helpful or helpful
suggesting that such activities are remarkably perceived as preferred and important
activities by students. Unluckily, 11,93% of students stated that they have never done
speaking/listening skills in class. It can be assumed here that lack of such activities in
classrooms definitely lead to inadequate students’ abilities to express themselves in
speech or understanding spoken English. To overcome the low proficiency of students’
English, students need to be extensively exposed to listening/speaking activities in order
to help them comprehended an oral message and then enhance them to imitate.
Moreover, the students’ respondents’ ratings yielded the highest mean rank to
statement no. 9 “instructions on cleaning guns” with a mean of 3.08 indicating that such
activity is highly preferred to students. Unfortunately, 70.64% of students stated that they
have never done such activity in class. Similarly, statement no. 15 “activities on labeling
a gun” was highly ranked as very helpful or helpful with a mean of 3.03 but again
77.06% of students stated that they did not use it at all in class. More surprisingly, taskedbased activities that are seen by a considerable number of researchers (e.g., Ellis, 2003;
Nunan, 2004) as beneficial tools in ESP teaching and learning are not extensively
included in KAMA classrooms. The surveys showed 77.06 of students did not use such
activities that could positively enhance their creativity and critical thinking. Thus, the
absence of recommended and prominent activities and tasks could in turn affect students’
communicative skills and then limit their abilities.
From the teachers’ side, the interviews indicated that activities like role plays,
individual work, group work, dialogues, and presentations were rarely implemented.
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More explicitly, the teachers claimed that lack of time and class size limited opportunities
to apply such activities in class. Instead, lecturing is the dominant technique of teaching
English in classrooms. These findings were concurred with those of Alfehaid’s (2011)
study who carried out his formative study to assess the ESP course of the Saudi Health
Sciences Colleges. His study concluded that the inappropriate teaching methods and
activities are part of the problem that resulted in unsatisfactory outcomes. (Richards and
Rodgers, 2001; Nunan, 2004), among others, suggest implementing different
instructional means and practices to teach different skills in order to support the learning
process and motivate learners.
Supplementary materials. The use of textbook undeniably plays an important
role in any language course whenever it is designed and selected based on learners needs.
Richards (2007) supports teachers sticking to textbook in classrooms as it can maintain
and assure quality of teaching and for its ability in providing structure for an ESP
program. In the contrary, extensive reliance on textbooks has been criticized by various
experts (e.g., Dudley-Evans and St. John, 1998; Graves, 2000; Keily, 2009; Harwood,
2014) as the majority of textbooks were published for commercial purposes without
taking into consideration learners’ needs, lacks, and interests. As a result, students are not
inspired by such textbooks and they are in need for more authentic materials related to
real life contexts.For their essential role in ESP classrooms, teachers were asked to what
extent they implement supplementary materials based on students’ needs. Unfortunately,
the findings obtained from the interviews showed no evidence of using supplementary
materials effectively in class. Four teachers reported that they did not implement
supplementary materials. Those teachers also stated that they rarely go to language labs
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due to shortage of time. Two teachers claimed that they mediate between the textbook
and other resources like hand-outs, video materials, and flash cards. From students’
perspective, supplementary materials like flash cards, audio-visual materials, and using
computers are rated very effective in English learning. Significantly, 93% of the students
strongly agree or agree on item no. 1 of the first scale “the use of educational aids such as
flash cards, audio-visual materials, and computer are beneficial in helping me learn
English.” These results indicated that the teachers overwhelmingly employ teachercentered approach in teaching ESP course which not only contradicts with the students’
needs and interests but also with their beliefs.
Apparently, the findings showed that teachers were not given the chance to adopt
their own textbooks or evaluate the current book. Moreover, their autonomy in providing
suitable and compatible supplementations is limited due to lack of time. Such issues
inevitably affect the degree of teachers’ success in any ESP program. According to Keily
(2009), ignoring teachers’ input and contributions threaten effectiveness of teaching. The
teachers need to be given the freedom and time to design and include supplementary
materials based on their students’ needs. Several experts encourage teachers to design
their own materials and avoid extensive reliance on textbooks in order not only to meet
students’ needs and lacks but also to motivate them learn in a favorable environment
(e.g., McGarth, 2002; Tomlinson, 2008; Richards, 2007; Brown, 2016). The use of
supplementary materials is advantageous for providing students with authentic and
relevant materials that are required in any ESP class (Richards, 2007).
Teaching methods. The findings from the students’ surveys uncovered that
(99.8%) of students strongly agree or agree with statement no. 4 “I prefer a lesson where
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possibility of getting engaged in discussions is offered to me” and (94.5%) of students
also strongly agree or agree with statement no. 14 “Learning by talking to others in
English is my preferable way in learning”. Furthermore, the currently employed
traditional approach of teaching where teachers being the transformer of knowledge
contradicts with the students’ preference of learning through pair work and group work as
55% of the students stated in statement 17 “working in pairs and groups is a preferable
way of learning.” From the students’ responses, it seems that they have unsatisfactory
views about the use of the current teaching methods. Students in classrooms are more
receptors than actively engaged in learning process which leads to limited interaction that
hinder their linguistics competence. According to Ur (1996), implementing diverse and
contemporary teaching methods have a great influence in providing a useful English
environment that could help students master English better.
From another perspective, data obtained from the teachers’ interviews indicated
that lecturing is the main method of teaching English at KAMA. The majority of teachers
(five out of six) stated that group work and pair work activities were rarely taken place in
their classrooms. They indicated that they tried to add activities that include group work,
but they found out that such activities were hard to apply due to the insufficient time. As
a result, the traditional way of teaching was the most used methodology of instruction in
their classrooms. The interviews showed that teaching grammar and vocabulary is
commonly emphasized throughout the lessons. TQ commented “As we assess our
students by only multiple-choice exams, grammatical points and new vocabulary best suit
this type of exam.” Finally, the results of the teachers’ interviews displayed that the class
size has a significant effect for choosing the grammar translation method of teaching. All
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teachers negatively pointed out that the high number of students in classrooms (with an
average of 32 students in each class) did not help them to focus on individual or small
groups work.
It can be concluded from the responses that English teaching at KAMA is teachercentered which is commonly used in Saudi Arabia. Although this type of teaching has its
own attributes but rather excessive and only use of it can lead to unsatisfactory language
proficiency (Alkubaidi, 2014; Alrabai, 2014). Apparently, this solely type of knowledge
delivery neither helps students to practice effectively in class nor supports them to
perform a useful interaction with class members. The lecturing style of teaching English
does not encourage performing useful activities such as group work, presentation,
conversation, or discussions that are seen by Howatt (1984) as the main activities in any
learning environment. Broadly speaking, it seems that the traditional method excessively
used in classrooms where teachers present themselves as the knowers of knowledge and
students are negatively remain silent or given limited opportunities to participate. Thus,
the teaching methodology needs a shift from the lecturing form of teaching to an
interactive methodology that could support improve students’ abilities to speak in the
target language.
From the ESP literature, it can be agreed that the grammar-translation method
can’t better suit learners whose main objective of learning is effective communication in
their future careers. As a result, (Dudley-Evans & St John, 1998; Richards, 2007) -among
others- shed light to some practical approaches that effectively work for ESP learners like
Task-based Learning TBL, Cooperative Learning CL, and Communicative Approach CA.
Such teaching methods have prominent attributes to ESP teaching and learning wherever
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teachers are given the autonomy and time to correctly implement them in their classes.
These types of teaching methods enhance students’ analytical abilities through diverse
and meaningful strategies like giving them authentic tasks that are related to real life
where they perform the pivotal role in learning.
Furthermore, one main issue that the policy makers at KAMA should thoroughly
revise is the class size. The teachers claimed that large number of students in a class can’t
help teachers to perform effective teaching that includes up to date approaches. Indeed,
sizeable class has a decisive influence on teachers’ choices of activities and then affects
their quality of instruction (Richards, 2007). It can be concluded that class size is a main
factor in making teachers tend to apply traditional grammar-based method for ESP
teaching. The teachers’ choice is substantiated by Ferrris’ (1998) findings who concludes
that classes with large number of students hinder small group activities. To sum up,
implementing one of the early cited teaching approaches in classrooms should be upon
teacher’s choice as he is the one who can evaluate his students’ needs and desires.
Choosing appropriate teaching method enhances teachers to apply beneficial and useful
class activities that suit students’ necessities and lacks.
Teachers’ suggestions to improve the ESP course. During the interviews,
teachers proposed various of suggestions regarding the current ESP teaching at KAMA.
Teachers’ perspectives aim at improving their performance in class which is affected by
different issues. Generally speaking, teachers ascribed their challenges to three main
issues that include the importance of training for improving their performances, students’
proficiency levels, and time pressure. These challenges will be clearly discussed below.
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The need for teachers training programs. For the sake of comprehending reasons
of the inadequate English levels of students, teachers were asked about pre-service and
in-service ESP training. All participants declared that they have never attended a teacher
training course in Saudi Arabia. Only one teacher said that he has attended a course
abroad a few years ago. Some teachers emphasized on the importance of training courses
for their effectiveness in terms of educating teachers the suitable and up to date
methodologies that would definitely have positive results on their students. TT pointed
out “ESP teacher training courses allow us to be aware of the new concepts of ESP
teaching which could be imposed to create effective learning environment for our
students.”
More precisely, the respondents during the interviews claimed that the lack of
training courses came from two main reasons. Firstly, the administrative staff assume that
it is the teachers’ missions to educate themselves with the modern concepts of teaching in
their updated field. This type of belief ended up sponsoring no teacher training courses.
Secondly, the shortage of teachers was conceived to be a main factor that compounded
such problem. As mentioned earlier, the teaching load average is 15 lectures a week
which made it hard to release any teacher to attend an ESP course. Such claims go in line
with (Kennedy 1983; Swales, 1985) views who highly emphasize ESP courses would fail
to provide effective progress whenever specialized training programs are neglected.
However, for the teachers to change their ways of teaching students the traditional
way that they have been taught, training programs could be a beneficial means to
accomplish that end. Teacher training is not only of paramount importance for new
teachers but also for those who have taught English for many years. Through teacher
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training programs, teachers will be exposed to as many of the ESP teaching methods that
suit their students with taking into consideration the spectacular change taking place in
ESP theories and practices. Most researchers who are interested in measuring
effectiveness of ESP courses concluded that the failure of most courses is linked to the
lack of teachers training programs (e.g., Swales, 1985; Horsley, 1996; Mahapatra, 2011).
From what have been mentioned above, one can say that the lack of teacher training at
least minimizes the contributions that the teachers may add to the current ESP course at
KAMA.
Students’ proficiency levels. A main concern indicated by all teachers is that
students have various levels of ability. Unfortunately, those students are taught the same
content without considering their varied English levels. All teachers apparently explained
their struggling in dealing with students who have advanced levels of English and other
students with beginner levels in the same time. TQ explained his challenge by saying “I
always lose connection with students who feel uncomfortable with the content of my
lesson and then become demotivated in class.” Some teachers suggested to group
students into levels based on their levels of English. By putting each student into his
appropriate level, teachers can predict their needs and easily evaluate their progress
throughout the course. Furthermore, teachers will be able to implement the right teaching
methodology and tasks that suit their English levels.
Time pressure. The findings in this study apparently showed unsatisfied views
towards the time allocated to each textbook. This issue was not only raised by students
but also by teachers. On one hand, item no. 8 of the student survey asked the participants
about their level of satisfaction on the time allotted for each textbook. The results
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indicated that 35% of the participants strongly agree or agree that the time given to each
textbook is insufficient. On the other hand, five teachers during the semi-structured
interviews also indicated that time management is a great challenge for them. They were
unable to adapt extra materials or implement useful activities based on their students’
needs and necessities like dialogues or watching videos due to a shortage of time. They
also stated that they did not have enough time to engage their students in group or pair
works. TS expressed his view in the following words “the time allocated to each book is
too short. Many activities are often dropped due to limited time. The teachers have no
time to provide students interactive sessions in class and students have no chance to
speak because of paucity of time.”
From these findings, it seems that teachers have no choice to finish the assigned
textbook unless they skip a few tasks and items to save time. Due to time pressure, they
also tended to explain things in a rushed way and only focus on parts of the textbooks
that will be tested. A number of research studies have shown that the limitation of time
negatively affects the learning process (e.g., McDonough, 1984; Dudley-Evans & St.
John, 1998; Robinson, 1991; Basturkmen, 2006; Brown, 2016). Lack of time leads to
lack of interaction among students in class which could be a main reason for low English
competence. Finally, it can be said that the findings of this study showed major
complaints in terms of insufficient time to complete the required textbooks with covering
all units and activities.
Chapter Summary
The current chapter encompassed two main sections. In the first one, the
quantitative findings obtained from students’ surveys were discussed and analyzed in
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terms of the effectiveness of the current textbook and the preferred activities from
students’ perspectives. The qualitative data gained from six semi-structured interviews
were analyzed to shed lights on the teachers’ attitudes towards the textbook, teaching
methods, and their own concerns with the aim of promoting the ESP course. Broadly
speaking, the data indicated that the students perceived the textbooks as effective to some
extent despite the fact that most of their preferred activities are not employed in class.
The analysis of data from teachers’ interviews indicated that they are satisfied with the
current textbook even though they have concerns about students’ English level, class size,
and time allotted for each book. Furthermore, the data showed that the most of teachers
employed the traditional approach of teaching. This finding leads to build an argument
that the teachers are not aware of students’ needs and interests in terms of up-to-date ESP
methodology and materials.
The next chapter will draw conclusion and propose recommendations that could
serve improve the course. The limitation of the present study will be highlighted as well
as directions for further research.
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Chapter Six
Summary and Conclusion
Introduction
In this chapter, four main sections will be tackled that lead to finalize this research
study. A summary of the study and its key findings reached by the study investigation is
briefly presented that mainly aimed help the reader to construct an idea about strengths
and weaknesses of teaching ESP at KAMA. Then, implications hoped potential of
contributing to ESP improvement for the academy under study or similar settings are
introduced. Third, this chapter addresses limitations accompanied the present research
study. The final section encapsulates recommendations for future research to wrap up the
discussion in this chapter.
Summary of the Study and its Main Findings
In this study, the primary goal was to develop and improve the ESP course
offered by KAMA students in order to help them effectively communicate with other
military staff in English. More specifically, it was aimed to assess the appropriateness
and effectiveness of the ESP program and to what extent it qualifies students reach an
adequate level of English proficiency. Therefore, the main areas of investigation in this
study were: 1) the students’ and teachers’ views upon the current textbook that include
students preferred and likeable activities and 2) the teachers methods employed in class
to teach ESP students.
These two main aims of the study were addressed using a triangulation mixed
methods approach encompassing quantitative and qualitative data to find out answers to
the research questions. The first tool used in this study involved 109 students’ surveys to
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investigate their attitudes towards the current textbook and the most desired activities and
tasks. The students who participated in the study were either in their second or third year
of study. Thus, it was assumed that they were able to form a judgement upon the textbook
and its activities. The second tool was semi-structure interviews with six current Saudi
teachers who approved to take part in this study. All teachers were Arabic native speakers
who at least obtained master’s degrees in English teaching.
Broadly speaking, the results of this study found English language to be
considered helpful in the students’ future careers. The findings regarding the ESP
textbook of the program indicated that the students perceived the textbook as effective
and helpful, to some extent, in improving their English proficiency. A relative number of
students agreed that the time allocated to the textbook is insufficient and had no enough
time to take part in discussions. It was found out that the majority of the students
perceived the four skills of language as all important in learning English. However,
grammar was seen the most important part in learning English by two-third of the
students. This belief could come from being accustomed to this type of English teaching
in Saudi education. Hutchinson and Waters (1987) clearly argue that extensive teaching
of grammar enhances students to learn the language but not effectively use it.
This study also shed a light on the most desired activities and tasks that could help
students to improve their English competence. Most of the students perceived authentic
activities like those for “cleaning a gun or task-based activities” can relatively help them
improve their language. Unfortunately, about two-third of the students claimed that they
did not use such activities in class. According to the related literature, the absence or even
little exposure of such activities may negatively affect students’ motivation and the
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effectiveness of English teaching in an institution. Therefore, students should be
encouraged to perform preferred activities and tasks that could enhance their learning
(Hu, 2005; Jeon and Hann, 2006; Brown, 2016).
From a teacher view, the participants’ interviews showed a general satisfaction in
terms of the textbook under study even though they were not asked either to choose or
evaluate it. Most of the teachers indicated that the topics of the textbooks are usefully
related to the student life. They were also partially satisfied with its activities that
enhance interaction in an authentic context. Despite of its positive points, no textbook
perfectly suits a group of students. The teachers through the interviews stated that the
textbooks heavily focus on teaching grammar and new vocabulary. Some teachers
claimed that the textbooks lack sufficient communicative activities that enable students
obtain speaking skills in order to effectively speak in the target language. What made the
issue more complicated was that the supplementary materials were poorly used by the
teachers for various reasons. Thus, the teachers clearly reclaimed to be given the
autonomy and freedom to introduce their own supplementary materials based on their
students’ needs and lacks.
In terms of the teaching methods feasibility, it was found that the grammartranslation method of teaching a convenient choice for KAMA teachers with an extensive
reliance on vocabulary instruction and sequenced conversations that target grammar and
vocabulary. Apparently, classes at KAMA are teacher-centered with the main aim of
presenting vocabulary and grammar rules that could appear on the high-stakes exams at
the end of each semester. It is believed that this approach of ESP teaching was a main
factor that hindered the success of the current program and its outcomes and then
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constituted a general dissatisfaction towards the ESP course. This approach of language
teaching was negatively criticized by many experts due to its ineffectiveness to serve
students’ needs. Instead, teachers were strongly advised to employ up-to-date teaching
methods that could enhance students to interact with others in an authentic context (e.g.,
Hutchinson and Waters, 1987; Hyland, 2006; Richards and Lockhart, 2007; Belcher,
2009). This can be carried out by combining different approaches “eclectic approach” of
English teaching in a student-centered environment that include content-based approach,
task-based approach, and lexical based approach.
Implications for Practice
According to the findings of this study, a number of implications and practical
suggestions can be provided. These suggestions will be presented below for the sake of
promoting the present ESP course and making valuable use of existing opportunities for
the academy where this study took place. This section chiefly presents some
recommendations for KAMA teachers who are concerned to success in ESP teaching and
for the administration that seeks to know the factors that led to the students’ low English
competence. The following personal recommendations are generally believed to
contribute for the betterment of the program.
For ESP teachers. Initially, teachers of ESP at KAMA need to be convinced of
the demand to change the implemented teaching styles that could lead to a beneficial help
for students. They also need to know that the students’ preferences of English learning
are based on communicative interaction. Yet, the results of the study indicated that the
employed teaching methods are overwhelmingly teacher-centered with reliance on
explaining grammar points and presenting of new vocabulary. More precisely, teachers
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need to take into consideration that their duties in today’s classrooms are facilitators of
knowledge but not transformers of it (Richards, 2007). They need to be aware that the
most successful teacher is the one who can mix and combine of different teaching styles
like task-based, communicative, and lexical approaches fostering a student-centered
environment in service for students’ needs, lacks, and necessities. Teachers who do not
keep up with the dramatical and considerable changes in ESP teaching will find
themselves irrelevant in today’s class.
In relation to the challenges and concerns, although the teachers data showed a
range of challenges that negatively affect performances, they need to know that each
program has its own shortcomings and they ultimately do not have the authority to
change them. Consequently, they need to find out areas of improvement on their own to
meet students’ needs and lacks. The teachers’ priorities should be put on creating a
communicative environment that students may benefit from in future careers instead of
caring about the number of units and pages that they finish in each semester. The teachers
should take into account a diversity of teaching methods and activities to serve students’
needs in order to accomplish the aim of learning English. In particular, their primary roles
should be dedicated to help students achieve their main purpose of interacting with other
military staff in English. Applying supplementary materials wisely and meaningfully can
be assumed to be effective in achieving that goal.
For KAMA administration. Basically, one of the main goals of this formative
study headed to inform decision-makers of points and issues that need to be amended and
adjusted within the present program that include the aim of the ESP course, teacher’s
training programs, and English level of students. This attempt could help better
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understand students’ linguistic needs along with teachers’ challenges. From the study
data, it seemed that the aims and objectives of the ESP teaching are not clearly set. This
conclusion comes from the study investigation that showed the teachers’ extensive use of
the grammar-translation method in teaching ESP where students have no enough time to
participate in class. The ambiguity of any ESP course will eventually affect its outcomes
(Dudley-Evans and St. John, 1998; Ediger, 2006). In contrast, the clarity of teaching aim
helps teachers employ the required teaching methodology and materials to meet the
course aims. It also helps to conduct a beneficial needs analysis taking into account
students future careers and then what teaching methods, textbook, and materials fit for
that group of students. For decision-makers to overcome this complicated procedure,
Sava (2009) proffers a valuable suggestion by hiring an expert who can run ESP course
and have the ability to facilitate solving barriers that might hinder improving students
English competence. Such consultant is believed to provide an identification of what
students needs to be taught based on needs analysis instead of rushing through the
textbook to cover what could be tested at the end of each semester.
Another challenge found to exist in the KAMA program was the dilemma of
teacher’s training. More specifically, this study revealed discontent attitudes about the
training programs that could help teachers perform effectively in classrooms. All teachers
expressed that KAMA has not funded any in-service training which resulted in leaving
them unprepared for dealing with ESP classrooms. The administration needs to know that
a considerable number of ESP experts conclude that the failure of ESP programs is
greatly related to the lack of teacher training (e.g., Swales, 1985; Hutchinson and Waters,
1987; Nunan, 1999; Richards, 2007; Savas, 2009; Mahapatra, 2011). According to Savas

137

(2009), it is difficult for a teacher who lacks a serious ESP training in terms of content,
teaching methods, and materials design to perform well in class. To overcome this
problematic issue, teachers need to attend in-service training programs in order to
function adequately in class and then better improve the outcomes of the present
program. The problem with such suggestion lies in the risk of not finding a wellestablished teacher training course locally. Attending seminars or workshops in Saudi
Arabia or near countries could help in catering a better professional development for
those teachers who seek to serve their students.
In terms of students’ level of English, all teachers have serious challenges of
teaching English for students with advanced English level and students with low English
level. It could be beneficial to divide students according to their levels of ability in the
English language. Furthermore, a prerequisite placement test can be applied for all
candidates who want to join the academy. Then, students can be put into different levels
according to their levels of English ranging from beginners to advanced levels. This
procedure can help overcome major difficulties during the course and enhance to limit
drawbacks in the learning outcomes. It may also help teachers meet students’ preferences
of learning by employing the suitable teaching method for each group of students.
Finally, some other issues -that were discussed earlier- such as the Internet accessibility,
overload of teaching hours, number of students in each class, and the effective use of labs
and technology are of paramount importance in English teaching. Such issues have a
great impact on adopting and implementing a straightforward teaching approach by the
teachers that relies on traditional practices and then lead to dependent and unresponsive
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students. Thus, all these issues need to be thoroughly revised by the decision-makers for
the betterment of the program.
Limitation of the Study
Indeed, any piece of research has its own limitations that have direct influence on
its results and this study is no exception. Regardless it provides broad information about
the phenomenon under study, three main limitations need to be addressed within this
research work. First, the focus of this study was restricted to the textbook and teaching
methods. Although it was intended to include the effectiveness of assessment practices, I
was not able to do that due to such investigation was seen to uncover confidential
information that could not be released to the public. It was assumed that evaluating the
assessment practices might have highlighted more insights to the current usefulness of
this study. Some teachers claimed that exams are not employed properly; however, no
inference can be made to prove the negativity of students’ evaluation.
Another limitation stemmed from tools of data collection within this study.
Students’ questionnaire and teachers’ interviews may not sufficient for this work. It can
be anticipated that class observation would have given the chance to concisely assess the
performances of teaching and learning in classrooms. Unfortunately, this tool of research
was considered as unwelcomed by most of the teachers because it was perceived as a
judgmental activity in which the researcher criticizes their types performance. Third, as
this formative study was designed to obtain attitudes of students and t

”jteachers about

the ESP course of a Saudi military academy therefore, the results are not generalizable to
other institution and any attempt to duplicate the study is likely end up with different
findings since each group of informants have different educational and experiential
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background. Finally, regardless its own limitations, this study still stands as significant in
providing valuable information about how English was taught at KAMA.
Recommendations for Further Studies
This research study has revealed three avenues worthy of studies in the future.
First, as the investigation of this study was restricted to teachers’ and students’ attitudes
toward the textbook, students’ preferred activities, and teaching methods; future research
could investigate the perspectives of diverse stakeholders such as administrators and
alumni. It is assumed that such participants would reveal insights to the challenges of
teaching ESP and then contribute to turning them into strengths or at least minimize their
effects (Harris, 2009). Furthermore, such participants would be most fit to determine the
language needs for students’ future careers within the military domain.
As the aim of this study was to evaluate the effectiveness of teaching English at
KAMA based on students’ and teachers’ attitudes, it would be beneficial that future
studies compare results from two different Saudi military academies -aviation academy
or national guard academy- that follow the same DLIELC curriculum. Such comparative
study with different contexts could uncover valuable statistics and findings about
negative points that need to be avoided and strengths to be reinforced. More precisely, I
believe that such comparative study is crucial to address and explain the advantages and
disadvantages of implementing DLIELC curriculum in each institution and then conclude
what could be applied or rejected.
Lastly, this study made use of students’ questionnaire and teachers’ surveys to
understand the phenomenon under study. The use of another tool in locating the
weaknesses and strengths of the current program can be employed. To make the study
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more comprehensive, classroom observation could add to the value of findings
(Birckbichler, 2006). When it is adequately employed, class observation would help
accurately explore and identify students’ and teachers’ challenges in classrooms as well
as their needs within an ESP environment.
Conclusion
The final chapter of the study summarized the main findings of this project that
include the perspectives of Saudi students and teachers toward the current series of
textbooks and teaching methods employed in classrooms. Then, an attempt to provide
useful and practical implications that were generated in this study was made. Hopefully,
these proposed implications find someone who can change them from their theoretical
form to practical acts for the betterment of the current ESP course. Finally, limitations of
the study and recommendations for further studies concluded this chapter.
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APPENDICES
APPENDIX A
Informed Teachers’ Consent Form
Dear teacher,
You are being invited to be a participant in this research study entitled A Study of Saudi
Teachers’ and Students’ Attitudes Towards The Use of ESP at a Saudi Military
Academy. Your volunteer participation in this research study will enable you to be
among fifteen teachers who will help the researcher to successfully complete his research
on the above-cited topic and contribute to recommendations for ESP in Saudi Arabia and
enrich the literature of the current military studies in Saudi Arabia and the middle east.
I am Sulaiman Algofaili, graduate student at the University of Memphis, Department of
English, being guided in this research by Dr. Teresa Dalle, Associate Professor,
Department of English at the University of Memphis. There may be other people on the
research team assisting at different times during the study.
The purpose of this study is to investigate students’ attitudes on the current ESP textbook and
teaching methods in classroom. The information you provide will help to give deeper
understanding of the ESP textbook and the current teaching methods and identify any area that
might need improvement.
Your participation at preliminary level will involve an interview lasting between 30-40
minutes. All interviews will be recorded by the researcher and kept in safe places. Your
sole participation in this research study is based on your voluntary consent as a
participant.
As a volunteer participant in this research study, you are expected to understand the
following:
a) You have the right to decide not to participate in this study on any point during
any designated research activity or withdraw from the study at any time.
Withdrawal from participating in this study at any point will be treated as a
discretion of the participant(s) and will involve no penalty or loss of benefits to
which the subject or participant is otherwise entitled.
b) The researcher is bound to adhere to your decision and make sure that your
decision will not lead to any penalty or loss of benefit and confirm that there are
no adverse consequences (physical, social, economic, legal or psychological) for a
subject’s decision to withdraw from the research at any point.
c) If the researcher wants to publish the findings of his research, he is bound to keep
your identity as confidential and any kind of information will not be disclosed to
anyone.
By agreeing to participate in this study, you are voluntarily granting permission to the
researcher that all the data collected from the interviews will be transcribed through welldefined coding to ensure the confidentiality of your identity and any other information. In
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addition, all the data collected for this study will be kept locked under the strict
supervision of the researcher in private and personal locker(s). The soft copies of the data
will be kept in password-protected computer and drive(s) and the researcher will not
leave his computer or drive(s) unattended. Moreover, the researcher expects that you are
not in the circumstances where this research study may affect your health, studies, and
identity and you might be excluded from volunteering in such circumstances.
The researcher wants to conduct this research study in the Languages Department, King
Abdulaziz Military Academy, Riyadh, Saudi Arabia. All the arrangements and facilities
you need for participation in this study will be provided by the researcher through the
collaboration of the head of department. However, the researcher will alter the schedule
according to the needs and availability of the participants after consulting with the
concerned authorities.
As this study is based on interviews, there are no potential risks for you as a participant.
Moreover, the information you provide voluntarily will be kept confidential and used
only for this research study. This study will offer an opportunity for you as a participant
to express your perceptions that will help in devising English for Specific Purposes (ESP)
in Saudi Arabia. Hence, your participation will contribute for the betterment of military
school system in Saudi Arabia.
For any concerns and queries in regards to this research study, please let me know via
srlgfili@memphis.edu or contact me at +901-626-4060 or if you have questions about
your rights as a research subject, contact the Institutional Review Board for the Protection
of Human Subjects either via e‐mail at irb@memphis.edu or by phone at 901‐678‐2705
or both. You can also contact Dr. Teresa Dalle, the advisor for this study either via
tsdalle@memphis.edu
By agreeing to participate in this study, you acknowledge that you understand the nature
of the study, the potential risks to you (if any) as a participant, and the means by which
your identity will be kept confidential. Your consent also indicates that you give your
permission to voluntarily serve as a participant in the study described and to digitally
record your interview.
Thank you for your volunteering and I appreciate your efforts for sparing time for
research study.
Truly yours,
If you agree to participate, say “yes” to proceed with the interview questions
If you don’t agree, say “NO”.
Sulaiman Algofaili
Graduate student, Applied Linguistics
The University of Memphis, TN, US
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APPENDIX B
Informed Students’ Consent Form
Dear students,
You are invited to participate in this research study entitled A Study of Teachers’ and
Students’ attitudes Toward The Use of ESP at King Abdulaziz Military Academy. Your
volunteer participation in this research study will enable you to be among hundred
undergraduate students who will help the researcher to successfully complete his research
on the above-cited topic. Please read this information carefully and take your time making
your decision. Ask the researcher or your instructor to discuss this consent form with you.
If there is any word or information that you do not understand, please ask your instructor
or me.
I am Sulaiman Algofaili, a graduate student at the University of Memphis, Department of
English, being guided in this research by Dr. Teresa Dalle, Department of English at the
University of Memphis. There may be other people on the research team assisting at
different times during the study.
The purpose of this study is to investigate students’ attitudes on the current ESP textbook and
teaching methods in classroom. The information you provide will help to give deeper
understanding of the ESP textbook and the current teaching methods and identify any area that
might need improvement.
Research Procedure
The questionnaire has three sections. The first section contains a set of items that elicit background
information about your previous schooling and level of English. The second section asks about
you’re your views about the textbook and the current teaching methods. The third section is about
the effectiveness of in-class activities. To complete this questionnaire, you may need 15- 20
minutes. Your sole participation in this research study is based on your voluntary consent as a
participant.
Alternatives
You have the alternative to choose not to participate in this research study. You have the
right to decide not to participate in this study on any point during any designated research
activities or withdraw from the study at any time.
Benefits
This study will offer an opportunity for you as a participant to express your perceptions
that will help in evaluating the effectiveness of the textbook and teaching methods in
teaching English as ESP at the Military Academy. In addition, you will have first hand
experience if you conduct research in future. Above all, this study will serve for the
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betterment of proposing the most effective activities to apply in an ESP class. Your
participation will benefit you as well as future students on the program.

Risks or Discomfort
This research is considered to be minimal risk. That means that the risks associated with this
study are the same as what you face every day. There are no known additional risks to those
who take part in this study.
Confidentiality
I must keep your study records as confidential as possible. However, certain people may
need to see your study records. By law, anyone who looks at your records must keep them
completely confidential. The only people who will be allowed to see these records are the
researcher and his advisor. Most importantly, I may publish what we learn from this study.
If I do so, I will not let anyone know your name. I will not publish anything else that would
let people know who you are. All the information you provide will be kept confidential.
The researcher will have access to all the documents (if used) and information. The
researcher will share the information with the advisor if needed. In doing so, the researcher
will make sure and do his best to keep the data confidential. All the data will be kept locked
under the strict supervision of the researcher in private and personal locker(s). The soft
copies of the data will be kept in password protected computer and drive(s).
Voluntary Participation / Withdrawal
You should only participate in this study if you want to volunteer. You should not feel that there
is any pressure to take part in the study, to please the investigator or your instructor. You are free
to participate in this research or withdraw at any time. There will not be any penalty or any loss of
benefits when the subjects withdraw or decide not to participate.
Questions and Concerns
For any concerns and queries with regard to this research study, please let me know via
srlgfili@memphis.edu or contact me at 901-626-4060 or if you have questions about your
rights as a research subject, contact Chris Whitehead, Administrator for the Institutional
Review Board for the Protection of Human Subjects either via email at
cwhitehd@memphis.edu or by phone at 901-678-2705 or both. You can also contact Dr.
Teresa Dalle, the advisor for this study via (901) 487-9575 or tsdalle@memphis.edu or
both.
By signing this form, you acknowledge that you understand the nature of the study, the
potential risks to you (if any) as a participant, and the means by which your identity will
be kept confidential. Your signature on this form also indicates that you are 18 years old
or older, and that you give your permission to voluntarily serve as a participant in the study
described.
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Thank you for volunteering and I appreciate your efforts for sparing time for this research
study.
Sincerely,
Sulaiman Algofaili
Graduate student, Applied Linguistics
The University of Memphis, TN, USA

_________________________________________
Signature of person agreeing to take part in the study

______________
Date

_________________________________________
Printed name of person agreeing to take part in the study

______________
Date

_________________________________________
Name of [authorized] person obtaining informed consent

______________
Date
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APPENDIX C
Students’ Questionnaire
Part One: Background
1. What is your level of education at KAMA?
second year

third year

2. How many years have you studied English at school before joining KAMA?
………… years
3. Where did you study English?
public school

private school

international school

4. Do you do any of the following activities in your free time? (Put a cross “x”
in the relevant box)
watch movies in English

listen to English music/ news

listen to English channels

practice English with non-Arabic speakers

5. Do you think English language is important in your future career?
yes

no

6. How good are you in English?
excellent

very good

good

poor

very poor

Part Two: Materials and Approaches that Enhance Students to Learn Better
7. Which of these items are important to you for learning English? Tick all that
apply to you
Elements

Yes

Textbook
Number of students
Language lab
Techniques/ class
activities
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Partly

No

8. Please state your agreement with each statement below:
(strongly agree 1 agree 2 not sure 3 disagree 4 strongly disagree 5)
Question Statement

1

2

3

4

5

strongly

agree

not

disagree

strongly

agree

sure

The use of educational
aids such as flashcards,
1

audiovisual materials,
and computer are
beneficial in helping me
learn English
The topics in the current

2

textbook are related to
my field
The language of the

3

course textbook is
appropriate to my
everyday of English
I prefer a lesson where

4

possibility of getting
engaged in discussions is
offered to me
I become more involved

5

in class whenever the
lesson provides
something practical
I prefer the teacher to

6

explain everything to me
rather than having to
figure things out myself
Activities that the

7

teacher does in class
have helped me learn
English
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disagree

8

9

Time allocated for this
textbook is not enough
I enjoy my English
textbook activities
The textbook is

10

overloaded with
activities
The textbook teaches me

11

the language use that I
can apply in real
situations
The reading texts of this

12

textbook are beneficial
means in learning
English
Learning grammar is the

13

most important part in
learning English
Learning by talking to

14

others in English is my
preferable way in
learning
Watching and listening

15

to native speakers help
me to learn more
effectively
The writing activities in

16

my current textbook
helps me learn English
Working in pairs and

17

groups is a preferable
way of learning

18

I have enough time to
participate in class
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Part Three: The Effectiveness of Classroom Activities
9. To what extent do you believe the following activities/tasks are helpful:
(very helpful 1 somewhat helpful 2 did not use this activity 3 a little helpful 4 not at all 5)
Activity

1

doing role play

2

writing summaries

3

presenting a military

1

2

3

4

5

very helpful

somewhat

did not use this

a little helpful

not at all

helpful

activity

report
4

working with someone
else to design a project

5

doing Task-Based
Activity like making a
map to the airport

6

oral group activity in
class

7

lecture taking notes

8

games and dialogues
completion

9

instructions on cleaning
guns

10

watching videos on
military topics

11

activities on military
ranks

12

word- cross exercises

13

speaking- listening
activities

14

reading- writing
activities

15

activities on labeling a
gun
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APPENDIX D
Teachers’ Semi-structure Interview Questions
Part One: Personal Information and Background
1- What is your highest educational qualification?
2- How many years have you been teaching at KAMA?
3- What is your teaching load each week?
4- What is the average number of students in your classes?
5- What do you see as the purposes of the current ESP program at KAMA?
6- To what degree are you happy with the level of your students?
Part Two: ESP Teaching Methods and Approaches
1- Are you familiar with any specific methods and approaches in ESP
teaching? If so, name some.
2- What activities or strategies do you use that are helpful in learning
English for military purposes?
3- What do you think your students need to be able to do in English?
4- What teaching methods do you frequently use in your class? Why?
5- What techniques do you use to encourage your students involvement?
6- What strategies do you apply to keep your students motivated to learn
English?
7- How do you deal with individual differences in your class?
8- Do you use standardized test? If no, how do you assess your students’
performance?
9- Do you have the freedom to follow your own techniques and materials or
do you have to follow exactly what the textbook asks you to do?
Part Three: Integrated Textbook Used in the Current ESP Program
1- Did you choose or participate in choosing the current textbook? If no, do
you think you should have been?
2- Have you been consulted to evaluate the current textbook? Explain.
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3- Having used the assigned textbook, do you see your students’ level of
English improving or not or not enough? Why?
4- Do you use the language lab effectively? The lab text? How often? Is lab
work effective?
5- What main concerns –if any- do you have in terms of the current
textbook in use at KAMA?
6- Do you feel free to introduce outside materials to meet your students’
needs? Explain.
7- Do you think that the teaching hours are enough to your students?
Explain.
8- Do you suggest anything that could improve the students’ language
proficiency?
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APPENDIX E
Official Letter for Conducting the Study
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